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NOMINATION LETTER 



[Insert Nomination Letter from English Department Chair] 



CURRICULUM VITAE 



C O L L I N  B J O R K
4117 E Cambridge Dr. Bloomington, IN 47408 

(512) 743-1024 ~ csbjork@indiana.edu

EDUCATION 

Indiana University Bloomington  2013 – present 
Ph.D. Student, English: Rhetoric and Composition 
M.A., English Literature

The University of Texas at Austin   2008 
B.A., English
B.A., Special Honors in Plan II Honors

DISSERTATION 

Chronologies of Character: Rhetoric, Time, and Ethos 
Committee: Dana Anderson (Chair), Justin Hodgson, John Schilb, Freya Thimsen 

“Chronologies of Character” argues that both rhetoric and theories of ethos can gain complexity by 
understanding how non-kairtotic conceptions of time—such as chronologies, durations, and cycles—
impact rhetorical ecologies. Through the analysis of cultural texts and digital media, I develop a theory 
of “cumulative ethos” that reveals the different ways that ethos accretes over time.  

ACADEMIC EMPLOYMENT 

Multilingual Composition Program Assistant     2017 
Indiana University – Bloomington, IN 
• Trained 15 other instructors on new multilingual composition heuristics and pedagogies
• Expanded composition curriculum, including new assignments and inclusive pedagogies
• Conducted peer institution research and coordinated assessment of all multilingual composition classes

Online Instructional Designer    2015 – 2016 
Indiana University – Bloomington, IN 
• Developed online composition curriculum, including a 16-week series of assignments, modules, videos,

instructional activities, and weekly discussion threads
• Created educational media assets using Adobe Premier Pro, iMovie, and Camtasia
• Composed the “Day 1 Instructor Survival Guide” and other pedagogical videos for future instructors
• Designed two surveys to assess the efficacy of student learning relative to online pedagogical methods

Associate Instructor   2014 – present 
Indiana University – Bloomington, IN 
• Visual Rhetoric: The Video Essay (teaching assistant, 1 semester)
• Service Learning Writing (teaching assistant, 1 semester)
• Cross-Cultural Composition (solo, 1 semester)
• Multilingual Composition (solo, 2 semesters)
• Online First-Year Composition (solo, 2 semesters)
• Elementary Composition (solo, 2 semesters) 
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Fulbright English Teaching Assistant  2012 – 2013 
University of Montenegro – Podgorica and Cetinje, Montenegro 
• English Communication and Conversation (teaching assistant) – Institute of Foreign Languages
• Anglophone Current Events (teaching assistant) – Faculty of Political Science
• American Drama and the American Accent (teaching assistant) – Faculty of Drama

PUBLICATIONS 

“Uniting Usability Testing and Digital Rhetoric in OWI” (forthcoming)     2018 
Computers and Composition 
Joseph Bartolotta, Tiffany Bourelle, Julianne Newmark, Eds. 

“Videoconferencing and Teachers’ Rhetorical Identities” (forthcoming)     2018 
Videoconferencing in Language Instruction 
Libor Stepanek and Katerina Sedlackova, Eds. 

“The Q Question” with John Schilb (forthcoming)     2018 
Rhetoricity podcast 
Eric Detweiler, Ed. 

PRESENTATIONS (selected) 

    2018 

    2017 

    2017 

    2017 

    2016 

    2016 

    2016 

“Cumulative Ethos: Chronos, Character, and Kanye West” (upcoming)  
Rhetoric Society of America Conference
Minneapolis, MN

“The (Re)Making of Kanye West’s Ethos”  
Award Winner: Best Graduate Student Paper in Rhetoric and Culture 
Rhetoric Society of Europe 
Norwich, England 

“Multimodality and Multiliteracies in Online Writing Instruction” 
Computers and Writing Conference 
Findlay, OH 

“Ethics of the Interface: A Process of Virtue” 
Conference on College Composition and Communication 
Portland, OR 

“Multimodal Classrooms” (collaborative panel) 
Inaugural Webinar for Global Society for Online Literacy Educators (GSOLE) 
Online Webinar 

“Translingual Pedagogies and Vernacular English Literatures” 
Thomas R. Watson Conference 
Louisville, KY 

“Composing the Video Essay”   
Computers and Writing Conference 
Rochester, NY 
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“Mechanics of the Video Essay” (digital showcase)     2016 
Computers and Writing Conference 
Rochester, NY 

“Composing Your Digital Ethos” (working group)      2016 
Research Network Forum at the Conference on College Composition and Communication 
Houston, TX 

“Toward a Narrative-Based Pedagogy”      2015 
Why the Humanities: Answers from the Cognitive and Neurosciences Conference 
Kent, OH  

“Beyond Public Diplomacy: Sketching a Model for Human Rights Advocacy as a Fulbrighter”     2014 
Annual Fulbright Conference 
Washington D.C.  

HONORS/AWARDS 

HASTAC Scholar – Indiana University      2017 – 2018 
• Awarded for dissertation research and teaching that employs digital tools and methods

Best Graduate Student Paper in “Rhetoric and Culture” – Rhetoric Society of Europe      2017 
• Winner, selected by the RSE Board, for cultural analysis that contributes to rhetorical theory

Olofson Summer Research Fellowship – Indiana University      2017 
• Awarded to conduct dissertation research and to attend a summer conference

Composition Program Third-Year Teaching Award – Indiana University      2017 
• Nominated, for excellence in composition pedagogy during the third year teaching

Composition Program Second-Year Teaching Award – Indiana University      2016 
• Nominated, for excellence in composition pedagogy during the second year teaching

Course Development Institute Fellow – Indiana University      2016 
• Selected to participate in an intensive course development workshop 

Composition Program First-Year Teaching Award – Indiana University      2015 
• Winner, for excellence in composition pedagogy during the first year teaching

Graduate and Professional Student Government Travel Grant – Indiana University     2014 
• Awarded for travel to give a presentation at the Fulbright Conference 

John Robert Moore Memorial Fellowship – Indiana University      2013 – 2014 
• Non-teaching support for one first-year Renaissance Studies graduate student ($17,000)

Fulbright English Teaching Assistantship Fellow – Podgorica, Montenegro      2012 – 2013 
• Co-taught two English courses each semester at the University of Montenegro ($19,000)
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RELATED WORK EXPERIENCE 

Rhetorical Consultant       2016 
Professor Christopher Uhl – Pennsylvania State University 

• Conducted a rhetorical analysis of a textbook and a website for a 500-person science course
• Recommended compositional and pedagogical modifications for rhetorical effectiveness

Technical Writer       2008 – 2012 
National Instruments – Austin, Texas 

• Wrote and edited twenty user manuals and dozens of help files for new hardware and software
• Led a collaborative team of writers in reformatting the document structure for multiple product lines
• Screened, interviewed, and hosted job candidates as a part of the Technical Writer Recruiting Team

SERVICE 

Editorial Board Member   2016 – present 
Research in Online Literacy Education – Little Rock, AR 

• Review submissions and collaboratively revise articles with authors
• Promote the journal at professional events, academic conferences, and on social media

Founding Member   2016 – present 
Global Society of Online Literacy Educators – Little Rock, AR 

• Co-founder of a new international organization for online educators
• Coordinate the development of webinars and other professional development events

Multilingual English Conversation Instructor    2015 – present 
Volunteers in Tutoring Adult Learners (VITAL) – Monroe County Public Library, IN  

• Direct weekly 90-minute conversation classes with 12-20 advanced learners of English
• Teach pronunciation, grammar, and vocabulary based on contemporary events

Educational Policies Committee Member       2016 – 2017 
Bloomington Faculty Council – Indiana University Bloomington 

• Strengthened the “Diversity and Social Justice” Gen. Ed. requirement
• Advocated for graduate student interests in campus-wide educational policies

Ambassador for Graduate Student Teachers       2016 – 2017 
Graduate and Professional Student Government – Indiana University Bloomington 

• Created, distributed, and analyzed a survey about the working conditions of writing instructors
• Advocated for improved compensation packages for graduate student instructors

Service Learning Chair       2016 – 2017 
Service Learning Reading Group – IU English Department 

• Co-founded the Service Learning Reading Group
• Organized pedagogical training, service opportunities, and monthly meetings

Composition Committee Co-Chair       2016 – 2017
Graduate Student Advisory Committee – IU English Department 
• Mentored graduate students in course design for thematic composition courses
• Advocated for instructor resources and professional development
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Volunteer Assistant to the Seminar Coordinator        2015, 2016  
Fulbright Enrichment Seminar – Atlanta, Georgia 

• Assisted in the coordination of an annual 4-day conference for +170 international Fulbright Fellows
• Managed cultural site visits and volunteer events for small groups of 50 Fulbright Fellows

Co-Director and Co-Producer of The Vagina Monologues     2013 
American Corner – Podgorica, Montenegro 

• Co-directed the first Montenegrin-language production of The Vagina Monologues
• Sold out every performance; the total audience was nearly 500 people
• Raised 1000 € for Sigurna Ženska Kuća, the local shelter for victims of domestic abuse
• Received an additional US Embassy grant to tour the production throughout the country

College Application Advisor       2012 – 2013 
American Corner – Podgorica, Montenegro 

• Directed a multi-day workshop with 30 students about how to write the “Personal Statement”
• Led an SAT and GRE workshop, and gave presentations about the American university system

DIGITAL SKILLS 

HTML; XML; CSS; LabVIEW; Audacity; Adobe Premiere Pro; iMovie; Camtasia; Qualtrics; Zoom 

LANGUAGES  

Spanish: Intermediate proficiency in reading and aural comprehension 
Bosnian/Croatian/Montenegrin/Serbian: Beginner-level speaking and aural comprehension 

REFERENCES 

Dana Anderson (chair) 
Associate Professor of English 
Director of Composition 
Coordinator of Professional Writing 
Indiana University Bloomington 
Ballantine Hall 477 
(812) 855-2133
danaande@indiana.edu

Justin Hodgson 
Assistant Professor of English 
Indiana University Bloomington 
Ballantine Hall 442 
(812) 855-8224
hodgson@indiana.edu
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John Schilb 
Professor of English 
Culbertson Chair of Writing 
Indiana University Bloomington 
Ballantine Hall 478 
(812) 855-5029
jschilb@indiana.edu

Freya Thimsen 
Assistant Professor of English 
Indiana University Bloomington 
Ballantine Hall 442 
(812) 855-1543
athimsen@indiana.edu
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COURSES TAUGHT 
 

 



COURSES TAUGHT 

Note: Although Elementary Composition, Multilingual Composition, Online Composition, 
and Cross-Cultural Composition all have the same course number (ENG-W131), the 
curriculum—which, in the case of the latter two, I developed—is markedly different. 

Title Role Term Location Students Type 
Multilingual 
Composition 
(ENG-W 131) 

Instructor 
of Record 

Fall 2017 IUB 15 Undergraduate, 
Lower-Level, 
International 

Cross-Cultural 
Composition 
(ENG-W 131) 

Instructor 
of Record 

Spring 2017 IUB 16 Undergraduate, 
Lower-Level, 

International & 
Domestic 

Multilingual 
Composition 
(ENG-W 131) 

Instructor 
of Record 

Fall 2016 IUB 15 Undergraduate, 
Lower-Level, 
International 

Service 
Learning 
Writing 

(ENG-W 240) 

Voluntary 
Teaching 
Assistant 

Spring 2016 IUB 25 Undergraduate, 
Lower-Level, 

Service Learning 

Online 
Composition 
(ENG-W 131) 

Instructor 
of Record 

Spring 2016 IUB Online 23 Undergraduate, 
Lower-Level 

Visual 
Rhetoric 

(ENG-R 397) 

Voluntary 
Teaching 
Assistant 

Fall 2015 IUB 15 Undergraduate, 
Upper-Level 

Online 
Composition 
(ENG-W 131) 

Instructor 
of Record 

Fall 2015 IUB Online 23 Undergraduate, 
Lower-Level 

Elementary 
Composition 
(ENG-W 131) 

Instructor 
of Record 

Spring 2015 IUB 23 Undergraduate, 
Lower-Level 

Elementary 
Composition 
(ENG-W 131) 

Instructor 
of Record 

Fall 2014 IUB 23 Undergraduate, 
Lower-Level 

English 
Conversation 

Volunteer 
Instructor 

Fall 2015 to 
Present 

Monroe 
County Public 

Library 

12-20 Adults, 
International 

Courses Taught Bjork
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PEDAGOGICAL LEADERSHIP 
POSITIONS 

 

 



PEDAGOGICAL LEADERSHIP POSITIONS 

Role Organization Term Location Selection 
Founding 
Member 

Global Society of 
Online Literacy 

Educators 

Summer 
2016 - 
Present 

International 
Organization 

Volunteered 

Co-Editor Research in Online 
Literacy Education 

Fall 2016 - 
Present 

International 
Organization 

Competitively Selected 

Program 
Assistant 

Multilingual 
Composition 

Spring 2017 IUB Competitively Selected 

Founder and 
Chair  

Service Learning 
Reading Group 

Fall 2016 - 
Spring 2017 

IUB Volunteered 

Co-Chair English 
Composition 
Committee  

Fall 2016 - 
Spring 2017 

IUB Elected 

Teaching 
Ambassador 

Graduate and 
Professional 
Student Gov. 

(GPSG) 

Fall 2016 - 
Spring 2017 

IUB Elected 

GPSG 
Liaison 

Bloomington 
Faculty Council 

(BFC) 

Fall 2016 - 
Spring 2017 

IUB Elected 

Voting 
Member 

BFC Educational 
Policies 

Committee  

Fall 2016 - 
Spring 2017 

IUB Elected 

Instructional 
Designer 

Online 
Composition 

Summer 
2016 

IUB Competitively Selected 

Instructional 
Designer 

Online 
Composition 

Summer 
2015 

IUB Competitively Selected 

Note: For a detailed description of each of these leadership positions, see my C.V. 
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SELF-ANALYSIS STATEMENT

 “This movement is not straight line, but wandering path with struggling.” 

-Multilingual writing student

The “movement” that the international student refers to in the epigraph is the 

concomitant evolution of language and culture on the US-Mexico border, a bold—and 

personal—topic for his final essay in our first-year composition class. But I know from our 

conversations during office hours that the metaphor of a wayward, arduous journey also 

charts this student’s odyssey of becoming a writer, a college graduate, and a global citizen. In 

a way, then, this metaphor identifies the interwoven aims of my pedagogy as a writing 

instructor: to help students see the messy relationship between language and culture and, 

through writing, to become thoughtful contributors to this web of languages and cultures in 

which we are all entangled, a process that extends well beyond their time in my classes at IU.  

This student’s metaphor, including its omitted articles, also marks the difficulty of 

learning how to write well. Part of this challenge stems from the fact that writing is not a 

linear and formulaic act. Instead, writing functions more like a shifting ecology in which 

many forces—linguistic, cultural, social, material, technological—interact within a specific 

context. At first, however, students often resist the complexity of this map-less trajectory. 

Many crave the comfort and simplicity of the five-paragraph essay with its clearly marked 

beginning, three middles, and an end. “But it has no substance,” a student countered in my 

first year teaching. Paraphrasing the textbook, she suggested that the five-paragraph essay 

“constricts our ability to think analytically.” Critical thinking and excellent writing, students 

realize, are inextricably intertwined. Now, during the first week of any writing class I teach, 

we take the first step toward freeing our minds from the shackles of vapid thought by 

Self-Analysis Statement Bjork
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ritualistically throwing out the five-paragraph essay. But we don’t go long without direction; 

students soon learn that their own ideas will give shape to their essays.  

In Elementary Composition, we begin our investigation of language and culture by 

close reading. We study James Baldwin’s call for “Black English” and pause to consider the 

persuasive work that his pronouns do. One student crafts her first essay around Baldwin’s 

adverbs, arguing that their pervasiveness “suggests that the verbs of white English by 

themselves are not enough to articulate the black experience.” Next we read a short essay by 

Friedrich Nietzsche and stumble over his question: “Is language the adequate expression of 

all realities?” The students’ faces betray them; they feel as if the previous month’s work on 

the value and function of language has been completely undone. So we discuss other modes 

of communication and navigate toward an understanding of visual rhetoric. We watch 

Stranger Than Fiction and examine how the camera angles work in conjunction with the 

voiceover narration to blur the line between fiction and reality. Their essays on this film 

mark a liberating turning point for most students: in the bizarre process of juxtaposing a 

nineteenth-century German philosopher’s ideas with a Will Ferrell film, the students begin to 

recognize the legitimate value of their own ideas. Instead of remaining passive consumers of 

language and culture, through their writing, they now contribute to the evolution of both.  

When I teach multilingual composition to international students, they tend to sense 

the link between language and culture quickly, even if they struggle to articulate it. In these 

classes, students often point me to the passage in Richard Rodriguez’s essay when he meets 

the young girl who refuses to adopt a singular sense of self and, instead, identifies as 

“Blaxican.” In response, we take stock of our own complicated identities and linger over 

Rodriguez’s mysterious claim about this Blaxican girl: “By reinventing language,” he writes, 

“she is reinventing America.” In her essay, one student opines that this moment describes 
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how, “through various forms of language, we are ultimately creating who we are.” Her use of 

the first person plural, “we,” suggests that she acknowledges her own implicated role in the 

powerful ontological work of language and culture. For her, as with her peers, composing in 

English is no mere classroom exercise. Writing, they recognize, is constitutive of identity, 

self, and community.  

Establishing communities through writing also can be an essential learning objective 

for a class. As an assistant instructor in Professor Joan Linton’s Service Learning Writing 

course—a voluntary, unpaid position of my own design—we paired junior and senior 

writers with three local non-profits: Shalom Community Center, Interfaith Winter Shelter, 

and Middle Way House. In their written reflections, students admitted that their public 

compositions—Facebook posts, for example, that raised awareness about dating violence 

and domestic abuse—challenged their assumptions about social justice and community 

service as well as their professional writing skills. Rather than the hierarchical model of a 

powerful group altruistically helping a disadvantaged population, students’ volunteer 

experiences helped them see that the most valuable form of “service” seems to involve the 

difficult task of integrating communities and working toward shared goals. Such an egalitarian 

model of service, I realized, could also be applied to my own pedagogy: I must teach from 

the position of an ally as well as an expert, if I want to cultivate healthy learning 

communities.  

Building such communities, however, encounters new challenges when teaching 

linguistically and culturally diverse students, as I did last spring when I taught the first 

“Cross-Cultural Composition” course at IU. Uniting my knowledge of writing studies 

research with the curriculum design training that I acquired at the CITL Course 

Development Institute, I crafted and successfully pitched this new course to the English 
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department. Cross-Cultural Composition enrolls half international students and half 

domestic students. This course aims to prepare students to write for heterogeneous, 

intercultural audiences; it also seeks to increase dialogue between domestic and international 

students at IU. In other words, this class is explicitly designed to create community. 

Crucially, however, it aims to do so without obscuring individual differences or presuming 

that consensus is easy or, perhaps, even necessary. To achieve these layered goals, we built a 

classroom community around a shared lexicon, something I learned as a volunteer ESL 

instructor in the VITAL program at the Monroe County Public Library. Working together, 

the word “extend” became a key metaphor in the communal vocabulary of our class. 

Students extended their analytical thinking by imagining a social issue from a different 

cultural perspective; they extended Deborah Tannen’s sociolinguistic idea of “marking” to 

photos from Humans of New York; and they learned to extend generosity toward each other 

in peer review. Recognizing the value of this class on an increasingly diverse campus, I am 

now working with the Director of Multilingual Composition to systematize this curriculum 

and its pedagogical materials so that Cross-Cultural Composition can become a regular 

course offering at IU.  

While cross-cultural classes create opportunities to bridge diverse student 

populations through face-to face interactions, the seemingly isolated nature of online courses 

appear to challenge any possibility of forming fruitful learning communities. Two years ago, 

I was selected—based, in part, on winning the First-Year Teaching Award in English—to 

work as an Instructional Designer developing the curriculum and the digital media resources 

for the English Department’s first Online Composition course. Recognizing that high 

attrition rates accompany self-paced online classes, I helped craft our class around weekly 

synchronous videoconferencing sessions. Crucially, however, these videoconferences eschew 
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lectures and, instead, leverage collaborative online tools—Titanpad, Google Docs, and 

Kahoot—to facilitate student-led discussions and small group activities. Rather than 

employing “reading quizzes” to incentivize homework completion, these real-time 

cooperative exercises encourage students to hold each other accountable for finishing their weekly 

assignments. I presented these pedagogical practices at the largest national conference in my 

field, the Conference on College Composition and Communication, and my related article, 

“Videoconferencing and Teachers’ Rhetorical Identities,” will be published as a chapter in a 

peer-reviewed international collection in early 2018.  

Despite these successes with videoconferencing, I struggled to diagnose how well 

students understood the course content without the affordances of regular face-to-face class 

discussions. In conversation with the Director of Online Composition, I realized that I 

needed to create a series of small assignments that functioned as “feedback loops” to help 

me keep a finger on the pulse of student learning. Unlike quizzes that merely measure 

students’ ability to recall knowledge, I created “Asynchronous Activities” that ask students 

to actively engage the content by applying it, complicating it, and questioning it. Then, 

leveraging what I learned as a teaching assistant in Professor John Arthos’ upper-division 

visual rhetoric class—another unpaid, voluntary position that I created the year before—I 

began making video recordings as supplementary feedback on individual student 

assignments. In a mid-term pedagogical survey, students reported that this audiovisual 

feedback was the most helpful element of our online class and, paradoxically, made the 

course feel “more personal” than face-to-face classes. Sensing the instructional value of 

these multimedia tools, I began requiring students to record audiovisual feedback for each 

other during peer review. Today, these pedagogical practices constitute an integral part of 

the Online Composition curriculum, and now I use them in my face-to-face classes too. 

Self-Analysis Statement Bjork

21



	 	 	 	 	

	

Together, they help combat the myth that writing is a solo activity and, instead, help students 

recognize that writers always compose within and for multiple communities, especially when 

writing online.  

In my second year working for the Online Composition Program, I shifted my focus 

from student communities to teaching communities. In collaboration with CITL and their 

green screen technology, I developed instructional videos for future online composition 

teachers. I synchronized learning outcomes with writing faculty at IUPUI and IU Online 

Education staff. And I became a founding member of the Global Society for Online Literacy 

Educators (GSOLE), where I serve as co-editor of the “Strategies” section of our peer-

reviewed digital journal: Research in Online Literacy Education. I also built a customizable 

Canvas-based “course shell” for future Online Composition instructors that includes an 

HTML syllabus with a color-coded calendar and hundreds of hyperlinks to custom-built 

educational activities and instructional videos. With this course design, I aimed to balance 

improving the “usability” of our online classes without reductively treating students as 

“consumer-users.” Here again, my work filled a research gap, and my article, “Uniting 

Usability Testing and Digital Rhetoric in Online Writing Instruction,” will be published in a 

2018 special issue of Computers and Composition, a leading journal in online writing pedagogy. 

Learning to cultivate peer communities among fellow online composition instructors helped 

me to situate my own pedagogical practices within larger scholarly conversations and 

educational paradigms. 

Despite the broadened vision of my role as a writing teacher in online environments, 

I quickly realized that the existence of a standardized curriculum does not mean that the 

teaching of that curriculum is one-size-fits-all. Last year, as one of two competitively-selected 

Multilingual Composition Program Assistants (MCPA), I was tasked with helping both 
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novice and experienced instructors learn a new syllabus and textbook. Although this 

curriculum resembled the Online Composition course that I designed, the instructors for 

Multilingual Composition represented many different disciplinary, cultural, linguistic, and 

international backgrounds. While other writing courses in the English department are largely 

staffed by English Ph.D. students from the U.S., Multilingual Composition employs 

instructors from half a dozen different countries who hail from many different fields, 

including some from outside of the College of Arts and Sciences. Recognizing the diverse 

experiences of our fellow teachers, I encouraged instructors to leverage their own 

professional strengths and intercultural experiences as resources in their own classrooms 

while also being responsive to the local needs of their students. I also worked to position the 

diverse educational backgrounds of our instructors as an asset—indeed, as a hallmark—of 

our Multilingual Composition program. Together with my fellow MCPA, we held teaching 

discussions on Canvas, exchanged materials on IU Box, conducted peer observations in 

class, offered advising in office hours, organized pedagogical “brown-bag” events, 

collaborated with IU Libraries, communicated with the Program Director, and coordinated a 

program-wide assessment. Now in its second year, I see empowered instructors not merely 

teaching this curriculum but also innovating with it. Without prodding from the MCPAs, they 

are swapping resources, hosting events, and coaching each other.  

Although my contributions to these English department programs impacted many—

literally hundreds of—students each semester, I realized that my expertise in the teaching of 

language and culture also could help address systemic issues for students at IU. With this in 

mind, last year I joined the Graduate and Professional Student Government and was elected 

as their Teaching Ambassador to the Bloomington Faculty Council (BFC). On the BFC, I 

acted as a voting representative for all Associate Instructors and served on the Educational 
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Policies Committee, where I contributed to the strengthening of the General Education 

“Diversity in the U.S.” requirement. These leadership experiences altered my understanding 

of what it means to teach: I recognized that, even as a graduate student, my pedagogical 

responsibilities extend past the four walls of my classroom and, in turn, necessitate nurturing 

a healthy and rigorous intellectual environment—in short, a community—both within and 

beyond the university.  
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Teaching Observations for Collin Bjork, Assistant Instructor 
Completed by John Arthos, Associate Professor: Fall 2015 (ENG-R397) 

As the instructor of record for ENG-R397 "Visual Rhetoric" the fall semester of 2015, I am 
offering these observations on Collin Bjork, who served as my teaching assistant for the 
entire semester.  As a result of this collaboration, I am able to give a report regarding Collin's 
teaching and pedagogy skills as I observed them over the course of the semester.   

The Visual Rhetoric course in this iteration involved the students in learning about the 
cultural work that popular movie genres do, how they adapt themselves to specific historical 
circumstances, respond to the desires and needs of specific audiences, and reflect or 
construct the values and perspectives of those audiences.  On a parallel track, students also 
learned a professional video editing software application that allowed them to create their 
genre criticism as a kind of show-and-tell film commentary with edited movies clips and 
voice-over.  As you can imagine, this dual track course was going to be a challenge to pull 
off, but we did it quite successfully, if measured by the final student work product and the 
evaluations. 

Although I had constructed this course over the summer and established a course design 
prior to the beginning of semester, it was a brand new course with significant room for 
experiment and modification, so I brought Collin in on this process from the first day.  
Except for the fact that he was not allowed to help in assignment grading under the terms of 
the course credit, Collin acted as a full partner in teaching responsibilities, on several 
occasions taking over for me, and at other times taking turns presenting or leading 
discussion within the same class period.  As we went along, each of us naturally found our 
special niches in the instructional activities, and due to Collin's confident ability to step in, 
supplement, and improvise in the situation, it was a seamless operation that students clearly 
felt comfortable with.   

Because of the nature of the course, we developed a wide variety of pedagogies to 
accomplish learning objectives.  The term project that organized the course was an original 
"video essay" which each individual student was responsible for creating, somewhat 
analogous to a term paper, although the project was complex enough that students began 
planning their video essay in the second week of the semester. Students also had to master a 
body of theoretical scholarship that informed the arguments they would make in the video 
essays, so theory and practice were tightly integrated.  The class interwove lit review writing 
and reporting, small group discussion, hands-on video editing exercises, student tech 
presentations, lecture, media-text criticism/interpretation, and the course backbone of 
creative work, which involved scheduled graded assignments for each stage of the research, 
writing, composing, and editing process for the finished video essay.  Students worked on 
multiple drafts of proposal, outline, script, and video with peer and teacher feedback at each 
stage.   

The first thing to be said in a general way about Collin's teaching as I experienced it in this 
course is that he was unfailingly -- and I really mean without fail -- engaged, productive, 
dedicated and energetic in advancing the learning experience for students.  There was simply 
nothing that I could ask that he was not immediately and enthusiastically willing to try.  He 
caught on very quickly to the course design, and lent himself wholeheartedly to the project.  

Peer Observations Bjork

26



Where the course design showed signs of weakness or needing supplementation, he jumped 
right in.  Where he could reinforce or augment, he brought a deft inventional creativity to 
the task.  The student sensed his supportiveness, and placed implicit trust in him.  His 
passion for their learning was patently obvious, and it set the tone and tenor of their relation 
to him all through the semester.  Several times over the course of the semester he set up 
special office or lab hours to help students over the most difficult challenges, and they were 
obviously grateful for this help.  It was Collin's idea to organize a special public showing of 
student work in the last week but one of class, he tracked down funds to put it on, and put 
together a really nice evening of student work.   
 
Another thing that quickly became obvious is that Collin is able and happy to take initiative 
in the classroom teaching situation.  As an observer himself, he was able to spot things that I 
might have missed or that could supplement what I was doing, and he seamlessly worked 
these additions into the classroom experience.  He was attentive to what students needed 
and developed ways to elicit this information from them so that we could always keep them 
invested and confident in their ability to learn what was, to be clear, a very challenging 
project.  We quickly developed an ability to tag-team, to supplement each other's work, and 
think self-critically and reflectively about how we could improve the course as we went along 
and bring it into port successfully.  In the end, we operated as a really good team, and this 
was in good part as a result of Collin's positive attitude, energy, competence, and 
collaborative sensibility.  
 
Since I have just met Collin this year I don't know what teaching experience he has under his 
belt, but what he displayed in the classroom was that he has all the requisite skills, talent, 
discernment and motivation to develop into an excellent teacher.   He moved naturally and 
with maturity into the different teaching-learning modalities of the course, working skillfully 
to oversee small group discussion, to engage in effective one-on-one tutoring, or to move 
confidently into front-of-the-class lecturing.  He is a quick study, so our collaboration 
seemed seamless and effortless.   
 
As a teaching collaborator and colleague Collin was more than I could have expected or 
hoped for.  His willingness to help make the class a success was so strong that he seemed to 
be able to anticipate any support I needed as soon as I myself had became aware of it.  A 
class like this takes a good bit of coordination and communication outside of class, and 
Collin made this aspect of the work as easy as it could possibly be, responding to my queries 
expeditiously, taking initiative and offering ideas, stepping in with grace and assurance 
whenever it was necessary. 
 
I think you can gather that my confidence in Collin's teaching commitment and competence 
is absolute.  An entire semester's close collaboration placed beyond any doubt my judgment 
that Collin will be a teaching asset anywhere he works, and that whoever gets him will be 
lucky.   
 
Sincerely, 
 
John Arthos 
Associate Professor 
Department of English 
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October 6, 2017 

Dear Awards Committee: 

It is a pleasure to write in support of the nomination of Collin Bjork for this year’s Lieber 
Memorial Teaching Associate Award. I cannot think of a single Associate Instructor more 
deserving of the honor, and I heartily encourage you to recognize the excellent work he has 
performed to date with this award.  

I first worked with Collin in my graduate course on Readings in Early Modern English Literature 
and Culture, 1500-1660 (Spring, 2014). The course focused on “the figure and figuration in the 
Renaissance,” and Collin distinguished himself, among other things, in leading two discussions:  
Erich Auerbach on the different approaches to representation in Classical and Biblical stories, 
and Brian Rotman on the conceptual “marriage” in the Renaissance between the mathematical 
sign “0” and developments in perspectival painting and imaginary money. In both sessions, 
Collin had a way of inviting conversational inquiry by locating conceptual questions in specific 
examples of literary texts and cultural artifacts. This practiced skill is eminently transferable to 
the undergraduate classroom, where Collin proves to be a gifted and dedicated teacher.  

I speak from having observed his teaching in ENG-W240, a service-learning course I offered in 
Spring 2016, in which he served as an intern. His role quickly evolved, however, into one more 
like an assistant, given the initiative he took in becoming involved in all aspects of the course. In 
the first place, a service-learning course depends for its success on well-defined collaborations 
with partnering community organizations. To this end, I have always met with my community 
partners well in advance of the course to discuss their visions and service needs, and together to 
come up with service projects that would enrich the students’ learning in meeting those visions 
and needs. Collin attended all of the meetings during December 2015, as his first step in gaining 
an overview of the course and the service-learning pedagogy involved. For this reason, he was 
proactive in providing helpful input into the course.  

One of the goals of W240 is to help students cultivate the skills and knowledge they need in 
becoming effective public writers and communicators on issues affecting communities. This 
includes the ability to present findings from research articles to the public without dumbing 
down their content. To this end, Collin contributed a short reading on “How to Write Good 
Summaries” from his W131 teaching materials, by way of reconnecting the class (consisting of 
mostly seniors) with what they had learned before and easing their anxieties about fulfilling the 
Intensive Writing requirement. 

Another important aim of the course was to engage students in developing the literacies they 
need in order to become self-reflective service-learners. As one of our community partners was 
Middle Way House, Collin led a discussion on stories from HuffPost written and read by 
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survivors of domestic violence. Thanks to his skillful framing of the discussion, students were 
able to notice the visual and verbal cues that nudged the audience to learn more about the 
complex power dynamics involved in intimate partner abuse, ultimately to respond critically to 
the assumption embedded in the article’s provocative title “Why don’t they just leave?”  

Collin was clearly in his element when it came to cultivating the critical intelligence and 
citizenship that we all hope to see in our students. I remember especially the discussion he led 
on Scott Carrier’s article, “The Shockingly Simple, Surprisingly Cost-Effective Way to End 
Homelessness.” Collin began by asking students what surprised them reading the article, and 
putting on the board the responses from the class. This simple move allowed the students to see 
the many assumptions they brought to the reading, including their surprise that conservatives 
and liberals came together to make the Housing First initiative work in Salt Lake City. In the 
process the students also came to see the assumptions driving housing policy: the Housing 
First assumption that providing housing and basic needs enables recipients to become 
responsible and productive citizens, in countering the dominant assumption that public 
housing is a privilege that recipients must earn by first proving themselves worthy.  

Collin was active as well in helping students develop skill and confidence in their own writing, 
as seen in a session in which we invited students to contribute online examples of public 
service announcements (PSAs) they deemed effective. Not only did students take ownership in 
selecting the PSAs, but they learned from each other in articulating what made these PSAs 
effective, in terms of their visual and verbal appeals to facts and logic, to emotions and values 
in making the cause and its advocate credible.  In the follow-up assignment, Collin was quick 
in his turn-around comments on students’ service writing drafts, so they had time to do final 
revisions before submitting professional-standard writings to their community supervisors. In 
approaching the final research assignment, Collin provided an infographic that helped 
students see how their writings—their service writings and critical reflections on the service 
experience—all come together in enriching a final position paper on a social issue related to 
their service. 

In short, Collin’s performance in the course was so impressive that I asked him to join me in 
leading a round-table discussion on teaching students how to incorporate story elements into 
the personal profile that counter dominant narratives about vulnerable groups. This was part 
of a workshop funded by the Rhetoric Society of America Student Chapter and the IU English 
department. An account of Collin’s teaching excellence would be incomplete without 
mentioning the ways he is always working towards empowering current and new teachers. As 
part of his “internship” for the course, he suggested and produced a 4-page “Best Practices” 
sheet addressing the lessons learned from what worked and what didn’t or could be improved, 
with a view to empowering current and future instructors.  This document became one of the 
resources for the Service-Learning Reading Group that Collin organized and chaired. Meeting 
regularly through Spring 2017, our group discussed both practical questions about teaching of 
and longer-term visions about service-learning in the institution. As leadership is currently in 
transition, I look forward to future developments that our discussions have set in motion.  

In closing, let me draw attention to the initiative and range of teaching Collin has undertaken 
in his four years at Indiana University, a record that is amply evident in his C.V. In addition to 
teaching Composition and Multilingual Composition courses, he has assisted in the teaching of 
Service–Learning and Visual Rhetoric, and he has worked with CITL in creating instructional 
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videos for future online composition teachers. I’m particularly impressed with his innovative 
thinking in launching, with departmental support, a Cross-Cultural Composition course that 
enrolls half international and half domestic students, providing a supportive environment in 
which they can learn to write effectively both with each other and from their diverse cultural 
backgrounds. He has done all this while taking courses and performing extraordinary service as 
a citizen in the English departmental and on campus, and as a founding member of the Global 
Society for Online Literacy Educators. His excellence has been recognized in well-earned 
teaching awards, and he has three publications forthcoming in 2018 on important areas of 
college composition pedagogy. For all the above reasons, I hope you will honor him with the 
Lieber Teaching Award, which he very richly deserves. 

Sincerely, 

Joan Pong Linton 
Associate Professor of English 
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Observation Report for Collin Bjork 
Completed by Alex Penn on 3/25/15 for class observed on 3/22/15 

 
Preface 

I’ve known Collin since fall 2014, when he began teaching W131, a freshman composition course, at 
Indiana University under the guidance of Dana Anderson (the director of composition), me, and 
two other Assistant Directors (ADs) of W131. While Collin was not one of my mentees, I got to see 
him in action in weekly Proseminar meetings, where he was always thoughtful and engaged. Collin 
went above and beyond for a first-time composition instructor, requesting to observe the ADs in 
their classrooms, lingering after class to discuss pedagogy with both the ADs and his fellow 
Associate Instructors (AIs), and ultimately clocking some of the highest numbers I’ve ever seen on 
student evaluations for this course. Collin won a first-year teaching award, and one of his students 
won a Culbertson Prize for best essay written by a freshman or sophomore at IU. The latter helped 
confirmed what we had all suspected, that Collin’s thoughtful way of describing his pedagogy and 
the high praise he earns from his students are not just smokescreens: he gets real results in his 
classroom, teaching students to be better readers, writers, and thinkers. 

I’ve gotten to know Collin better since we both became instructors in IU’s Online W131 beta course 
in fall 2015. Collin was recommended for this position due to his exemplary teaching record, and he 
dove into the fray (after just two semesters of teaching the regular, in-person W131) to develop a 
version of the course that would work for him but potentially for other instructors as well. When 
Collin began teaching the course, the standard setup involved weekly modules (clusters of activities 
on our web platform, Canvas), including short quizzes and assignments. Periodically, students would 
hand in larger-stakes assignments including microthemes (short but formal writing practices) and 
essays. Collin added a key component to this setup, a weekly asynchronous activity that students 
would complete and receive feedback on prior to completing microthemes and essays. He gradually 
de-emphasized the smaller quizzes and short assignments, cutting most of them from the course, 
and instead emphasized active learning through practice and feedback on the asynchronous 
activities. This model seemed so successful that I implemented a similar one in my own class this 
semester with measurable success: students repeatedly rank the asynchronous activities as one of the 
most helpful aspects of this course, and they have Collin to thank for it. 

 

Observation 

Collin’s pedagogical interests lie in understanding teaching primarily through the lens of ethos, so 
this is how I will frame my observation report. On the day I observed Collin’s class, I saw Collin 
consistently demonstrate three values that are key to his instructorial ethos: respect for students, 
clear expectations, and a spirit of adventure. 
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Collin’s respect for students is apparent in how he responds to their ideas and questions. Early in the 
class, Collin called back to important student-generated ideas by saying “Remember Maggie’s claim 
about what a King must be?” This demonstrated that Collin respected Maggie’s idea enough to 
remember and repeat it. Collin also seemed genuinely excited about his students’ ideas for the 
upcoming microtheme, and he gave high praise to particular good comments, saying, at one point, 
“Great. Well said. I don’t know if I could say that better.” But the biggest indicator of Collin’s 
respect for students is his tendency to turn questions over to the whole class, allowing them to 
discuss the merits of different approaches to an assignment so they can develop a better sense of 
writing as a strategic, and ultimately creative, enterprise. For example, when Collin was explaining to 
his students that their conclusion should answer the “So What?” question and explain their 
argument really matters, one student asked if that counted as opinion (with the implication that 
“opinion” was a bad thing). Collin then posed this question to the class as a whole, and this gave 
everyone a chance to talk about supporting opinions with facts and how to be suggestive rather than 
didactic in a conclusion. 

Respect for student ideas can go overboard if students take over the class and it loses structure. This 
isn’t a problem for Collin, because he provides his students with very clear guidelines and 
expectations for assignments and activities. Collin began this class by carefully outlining for his 
students everything they would be doing that day and why (which again demonstrates his respect for 
students). He then went through a very well-designed PowerPoint that included diagrams showing 
the connection between different assignments in the unit, ultimately leading up to specific advice 
about what things they could or should include in various parts of their essays. This could have 
become overly prescriptive, an exercise in writing-by-template, but Collin again demonstrated his 
respect for students by guiding them to see how the structure of the essay would depend on their 
own ideas. The answer to the question “Should we introduce our second source in our 
introduction?” turned out to be “It depends,” an answer that, not coincidentally, the students 
themselves provided. Finally, Collin ended class by previewing the next week’s module so there 
would be no surprises, and he also provided in-depth instructions for using a new Canvas tool for 
peer review, VoiceThread, which brings us to…. 

Collin’s spirit of adventure! For what could be more adventurous than introducing a brand new 
method of peer review, one that involves leaving voice comments at various points in a peer’s draft, 
more than halfway through the semester? I would never do this, because by week 10 I feel like my 
students are finally getting in the groove of things, but Collin is always thinking about what new and 
better grooves his students could be in. The various components of his ethos are mutually 
reinforcing in this case: he’s willing to introduce new tools and routines so late in the semester 
because he respects his students’ ability to adapt, and he’s able to do so because he provides such 
thorough, clear instructions. Collin was also able to quickly rework his lesson plan when students 
were unable to tackle one rather arduous activity—writing thesis statements the class after spring 
break. Collin read the room and switched gears, not at all phased by the sudden change of plans. 
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Closing Thoughts 

I get the sense that Collin learns just as much each semester from his students as they learn from 
him.  I realize this is an old saw in thinking about pedagogy, but it’s true for Collin because he is 
genuinely interested in what other people have to teach him, be they mentors, fellow instructors, or 
students. I remember discussing Collin with the other ADs during his first semester of teaching. 
One AD and I, who had spent significantly less one-on-one time with Collin, initially wondered if 
his frequent requests to observe us, to hear more about what we did in the classroom, and 
particularly to hear about why we did certain things might be challenges to our authority. Collin’s AD 
reassured us that he just really wanted to improve as a teacher, and so he wanted to discuss 
pedagogy and see it in practice as much as possible. This didn’t fully sink in for me until I observed 
Collin for the first time in fall 2015, when he eagerly requested feedback on things that weren’t 
working, things that were “bad,” because, he said, that was the only way he would become a better 
teacher. This eagerness for feedback is the hallmark of a good teacher, one who can adapt to new 
situations, curriculum, or student populations with grace and aplomb. In my own classes, when a 
student aces an assignment, they receive a grade of “R” for “rock star,” and this is the grade I would 
give Collin if I could. He is a teaching rock star; I’m just glad I got to know him before he got big. 

 

Peer Observations Bjork

33



 

 

 

 

STUDENT FEEDBACK 
 

 



 

 

STUDENT LETTERS 

 

 



Collin Bjork embodies the spirit of the Lieber Teaching Award. In my four years as a student at IU, 
I have come across many types of teachers, instructors and professors: the well-meaning yet 
incompetent ones, the strict, no nonsense type and, one of my personal favorites, the detached 
tenured professor. Luckily, in my first year as a student I was able to encounter a type of teacher 
who welcomed civil discourse in the classroom and pushed me to what I believed to be the edge of 
my analytical capacity, but somehow enabled me to keep going.  
 

Collin’s belief in me and my abilities, as well as his aptitude for making rhetorical techniques 
accessible to all learning styles (not to mention with good spirit and high energy at 8 o’clock in the 
morning), makes him the only person I see fit to receive this award. Entering his class, I had some 
experience with rhetorical analysis in high school and did fairly well, however I never improved 
marginally as a writer. In W131 not only did we explore the nuances of politics and ethnicity within 
race dialogues, or how the construction of language around gender goes beyond an individual's 
motives, but we also mapped philosophical literature to film and learned to dissect images to get to 
the underlying story and messages.  
  

When our essay drafts were returned to us, Collin’s feedback was not only constructive, but specific. 
He wouldn’t just comment “this is unclear, need to fix”, he would posit questions, encourage the 
direction of our thoughts and challenge our claims in ways that worked to foster more in depth 
analysis of the topic at hand. His critiques were in no way limiting to the ideas presented in our 
essays, and if we ever wanted to expand upon them, he was always flexible with his availability.  
 

One of the most important things Collin was able to do in the classroom was to create a culture of 
self-efficacy. When engaging in topics as difficult as the politics of race and gender, or whether or 
not the language we use reflects truth, there was never a time that I felt incapable of being a part of 
those dialogues. Collin treated us as adults and individuals. He created a level playing field where we 
could all be brave about our opinions and beliefs, no matter our backgrounds. He taught us how to 
appreciate English, not only as a language or tool, but in all its other forms as something freeing, 
potentially confining, political, provocative and beautiful. I think here at IU it’s easy to feel silenced 
in classes where you don’t feel like you’re smart enough or have anything meaningful to contribute, 
but in my W131 class Collin made me feel valued and capable. 
 

In my time since taking this course with Collin, I can say that I am an award-winning writer because 
of him. I use the skills he helped me shape daily in my current role as a social justice educator. I 
often try to emulate the ways he taught me in the ways I try to educate, and it’s not an easy task! It 
takes someone special to not only teach, but cultivate skills and make a person believe they can 
overcome their doubts. Collin Bjork is that someone. He is someone who taught me to trust in my 
own abilities and helped me bring words, images, and film to life through my writing. I only hope I 
can make half as much of an impact on someone I educate as he did on me. It is because of all of 
this, I believe Collin is more than deserving of the Lieber Teaching Award. 
 

Sincerely,  
Kayla Beard 
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To whom it may concern, 
 As a student, I have encountered many professors who successfully teach their course 
curriculum. However, I rarely encounter a professor who not only excels in teaching the course 
material but also instills a passion to further my education in their field. Professor Bjork challenged 
us students to fight past the range of answers that were considered “good enough” and drove us to 
want to dig deeper in the material. My ENG-W 131 class experience with Professor Bjork was 
slightly different due to it being in an online form. The online class experience did not degrade the 
rigor or integrity of the course whatsoever, and instead, it provided a level of comfort and openness 
between peers allowing us students to really open our minds and actively engage in discussions 
about the material.  

I quickly developed a high amount of respect for Professor Bjork, which in turn made 
designating extra time for the class and putting forth my best work very easy. The assignments were 
time consuming due to trying to push through surface level analysis in my writing and the consistent 
flow of approaching due dates. However, when a professor feels very accessible and dedicated to 
helping students reach their highest potential, putting in the extra time becomes easy. I only wanted 
to give Professor Bjork my best work because he was always willing to give me the tools I needed to 
succeed. Since taking ENG-W 131, the way I view advertisements, art, literature, films, and other 
media has completely changed. I no longer watch a film scene and simply feel the emotion they are 
attempting to portray. Rather, I see the dimmed lighting, the exaggerated angles, and the hushed 
voices which together convey a reaction. Pictures are no longer one blur of a flat cohesive image. 
Every detail is highlighted in my mind when I view an advertisement. I think of why each element 
was chosen and how that element triggers an emotion or reaction in the viewer. 

 Professor Bjork pushed me and my classmates to look beyond the obvious. We learned to 
not be satisfied with scratching the surface when analyzing a subject’s meaning. Professor Bjork 
made us dig our fingers in deep to the roots of all the media, literature, and music that surrounds us 
daily. All because of Professor Bjork I find myself being able to successfully analyze details in the 
media and now see the manipulation or appeal of tactics that are used to draw us spectators in. 
Professor Bjork’s class helped me grow as a writer and a student and equipped me with skills that I 
use every day.  
 
Sincerely, 
Margaret Mehringer  
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It is an honor to be able to recommend Professor Collin Bjork for the prestigious Lieber Teaching 
Award.  
 
I know Professor Bjork from a W-131 Cross-Cultural Composition class that I took in the Spring’17 
semester. While I was skeptical about the concept of a cross-cultural class, Professor Bjork made it a 
very valuable experience though his expertise, teaching, and feedback. As a Resident Assistant in 
McNutt Residence Center, I have to communicate with domestic and international students on a 
regular basis. This includes writing emails and face-to-face conversations, not only with the students 
but with my supervisors too. This cross-cultural class helped me and gave me the confidence to 
reach out to the students who need my help the most. If not for Professor Bjork, I wouldn't have 
been able to write as creatively as I can now. He helped me explore myself as a writer through his 
effective and constructive feedback. Professor Bjork’s experience from traveling abroad has helped 
me resonate with him on a better level and helped me assess myself better.  
 
Professor Bjork helped facilitate critical thinking while structuring essays in the class. While writing 
an essay about the cross-cultural evaluation of news media, I was confused and stuck with one 
specific thought. The weekly homework and the microthemes, along with Professor Bjork’s office 
hours, helped me to think on a more intellectual level. The collaboration and peer reviews helped me 
come up with better questions for him during office hours. Professor Bjork always showed up to 
class with a great smile and a positive attitude to share his knowledge with us. Being a Kelley 
student, I definitely have a sense of confidence in me while I write emails or essays professionally. I 
can assure you that this confidence developed because of Professor Bjork’s efforts.  
 
Overall, Professor Bjork is a very knowledgeable and encouraging teacher and advisor. For all the 
above reasons and much more, I believe that Professor Collin Bjork is a deserving candidate for this 
award.  
 
Thank you  
 
Sreetha Reddy Mareddy 
Indiana University | Kelley School of Business 
Entrepreneurship and Corporate Innovation | 2020 
K201 Computer in Business | Peer Tutor 
McNutt Residence Center | Resident Assistant  
International Sports Club | Secretary 
National Residence Hall Honorary | Director of Finance 
smareddy@umail.iu.edu | (812) 369-8561 
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Hiroko Hanamura 
1610 S. Dorchester Dr. Apt. 51 Bloomington IN 47401 
812-650-8297

Sep. 28th 2017

Dear Lieber Memorial Teaching Associate Award Committee. 

I was a student of Prof. Collin Bjork in an English composition class (W131 Multilingual) in fall 
2016, and am very delighted to recommend him for the Lieber Memorial Teaching Associate Award. 
Prof. Bjork is one of the most motivating, understanding and inspiring teachers I have ever had in 
my life and it is because of him that I feel more comfortable and confident in academic writing.

First, Prof. Bjork has an excellent ability to organize the lessons and guide the students through 
academic writing. I never exactly knew how to write academically and critically before taking his class 
despite having completed my first Bachelor’s degree in Canada. I would always feel completely lost 
when writing and have never felt satisfied with my work, but Prof. Bjork helped us learn from the 
very basics, like what it means to analyze and how to use tools for writing (such as knowing the 
function of each paragraph and applying it to the writing, and making ten different interpretations on 
one idea); by the end of the semester I was able to write an academic paper that I was proud of. This 
would have been impossible at the beginning of the semester. For any students, learning academic 
writing is a challenging task, however, in Prof. Bjork's class, each assignment had very specific goals 
accompanied by clear grading criteria of what he was looking for, which would become a building 
block for the next assignment. In addition, Prof. Bjork not only made sure that we understood each 
concept, but he always pushed us to think beyond our comfort zone for deeper understanding.  

Second, Prof. Bjork is an excellent motivator who cares about all his students. My class was at eight 
o’clock in the morning, and being a night person, the main reason I did not drop the class was 
because of Prof. Bjork’s vibrant positive energy that I felt in the first class. Prof. Bjork’s ability to 
transfer that energy to all the students and create an ideal place for learning is exceptional. Prof. 
Bjork also spends time giving very detailed and helpful comments on all our work. I was always 
surprised how thorough and insightful his feedback was. He would often give us both written and 
video comments. In his video comments, he would point out things I was doing well, which was 
always very encouraging and motivated me to work harder; he would also suggest how to further 
develop my analysis in ways I would never have thought of myself. It was clear to me that Prof. 
Bjork does not teach these classes just because he has to as part of his Ph.D. program requirements, 
but because he genuinely enjoys teaching and cares about our development in writing. 

Before taking the class with Prof. Bjork, I very much disliked writing, however, I ended up putting a 
lot of effort into the class motivated by his enthusiasm and care, and found myself enjoying writing 
by the end of the semester. Although my major does not involve writing extensively, writing is a 
necessarily skill in any kind of profession, and I am very grateful to Prof. Bjork as I now am able to 
better navigate myself in writing for any classes I take at IU and in my future career. I cannot 
recommend Prof. Bjork highly enough as the candidate for this award.  

Sincerely,

Hiroko Hanamura
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Dear Indiana University Distinguished Teaching Awards Committee,  

I have known Collin for nearly three years since I took his English Writing W131 during my 
freshman year, and I have kept in contact with him by email. As an international student, taking an 
English writing class with other peers who are native speakers was a big challenge for me. 
Fortunately, I got a lot of help from Collin not only inside of class in terms of writing and reading 
but also outside of class like how to get involved in American culture and some other career advice. 
And therefore I can share a little bit about him.  

Instructor Collin is a kind, patient and hard-working teacher. I remember my first paper was about 
Richard Rodriguez’s “‘Blaxicans’ and other Reinvented Americans.” This topic was unfamiliar to me 
because it relates to a lot historical background. I asked Collin for help after the class, and he told 
me I should focus on my own idea and thesis instead of worrying about my proficiency with 
language. This really released my worries and let me focus on my thinking process. I had no clue at 
first when I started to write about my paper, but I had at least some thoughts in my mind so I 
decided to choose ‘cultural movement’ as my starting point. And then Collin showed me how to 
process my thinking step by step. He really inspired my thinking from the starting point and 
connecting to other dots. I have improved a lot in terms of writing skills and critical thinking. It was 
not easy for me to pass the course as an international student, but I got a good result and learned a 
lot from this class. Collin is also extremely responsible for his students and tries his best to be a 
good teacher. He thought I did really good job, and I was the only international student in his class, 
so he asked me for advice on how to improve his teaching because he was going to teach a writing 
class for only international students next semester, so I shared my struggles and experience with 
him.  

An important aspect of Collin’s interactions with students is his patience to guide students thinking 
step by step, and his passion for teaching and personality made his students love taking his class. 
Even after my class finished, he was always available to answer any of my questions promptly. The 
biggest help I got from Collin was outside of class, I faced many cultural and communication 
obstacles in United States. Collin taught me a lot about how to learn vocabulary more efficiently. 
Moreover, he told me the most important thing is to try to be myself and learn from others. 

I personally benefited a lot from taking a class from Collin and sincerely hope that his efforts as a 
teacher will be rewarded.  

Sincerely, 

Student Aaron Lai 
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UNSOLICITED STUDENT FEEDBACK 
 
I received the following two-page thank you note from an international student in my Cross-Cultural 
Composition class during the Spring 2017. She was a smart and hard-working student but also very 
self-conscious about her English-speaking ability. As a result, she rarely spoke in class. Although she 
visited office hours often, she never told me about her career plans or hopes for her future. Before 
our last office hours meeting, I saw her writing this thank you note by hand in the hallway—a 
vulnerable thing to do for a student who religiously used software programs to help her hunt down 
grammar mistakes. When she came in to discuss her final essay, she didn’t mention the note at all. 
Instead, in her usual way, she asked razor sharp questions about her ideas and her prose. Then she 
thanked me, handed me the card, and left. I haven’t heard from her since.  
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ANALYSIS OF EVALUATIONS 

Now that the Online Course Questionnaire (OCQ)1 allows instructors to add personalized 
questions, I always compose additional qualitative and quantitative questions that address 
specific aspects of my class that may be overlooked by the general university and 
departmental questions. For example, I always ask students if they think that their “writing 
has improved as a result of this course.” In Online Composition, I inquired whether the 
“online environment contributed positively to [their] development” as a readers, writers, and 
thinkers. Similarly, in Cross-Cultural Composition, I asked whether “The cross-cultural 
environment contributed to [their] development” as writers. Incredibly, no student has ever 
“disagreed” with these questions, and, each semester, the majority of students “Strongly 
Agree” with these statements. Instead of trying to “mitigate” the apparent instructional 
roadblocks involved in online education and cross-cultural communication, the responses 
indicate that deliberate pedagogical strategies coupled with community-building activities can 
transform those perceived challenges into powerful educational affordances that can be 
leveraged to improve student learning.  

Despite the valuable feedback that course evaluations can provide, I always feel 
uncomfortable waiting until the end of the semester to adjust my pedagogical techniques 
because doing so ignores the needs of my current students. In an effort to gain more timely 
feedback about my teaching, I always administer a short anonymous pedagogical survey five 
weeks into the semester, immediately after students have completed their first major essay. 
For improved student usability and data analytics, I design this survey in Qualtrics. This 
survey opened my eyes to the fact that many multilingual international students tend to be 
skeptical of the efficacy of group work and peer review, two key elements of composition 
pedagogy in American academic culture. In response, I now allow students to work in the 
same groups for each five-week unit, which gives them the opportunity to build camaraderie 
over a period of several weeks before they engage in the very vulnerable act of peer 
reviewing their major essays. Within these groups, I carefully scaffold the precise tasks, goals, 
and speaking roles when students work in groups. I also always lead a class discussion about 
the differences between “hierarchical” and “collective” knowledge production that reveals 
the value of communal discussion and deliberation, especially when engaged in rhetoric and 
writing. 

1	I administer evaluations on the last day of class, before students receive grades on their 
final papers. First, we hold a class discussion in which students recount all the skills they 
learned that semester. Then, after thanking students for their hard work, I direct them to 
complete the evaluations after I leave the room.	

Evaluations Bjork

48



 

 

SUMMARY OF QUANTITATIVE DATA 

 

 

Evaluations Bjork

49



	 	 	

SUMMARY OF QUANTITATIVE DATA 
 
 

 
 

Quantitative numbers derived from a 4-point Likert scale.  

1 2 3 4

How clearly were course learning goals 
and objectives communicated to you?

How effectively was class time used to 
help you learn?

How effectively did out-of-class work 
help you learn?

How available was the instructor to 
provide help when needed?

How likely would you be to recommend 
this course with this instructor?

How much did the instructor motivate 
you to do your best work?

How much did the instructor emphasize 
student learning and development?

OCQ: University Questions

Spring 2017

Fall 2016

Spring 2016

Fall 2015
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Quantitative numbers derived from a 5-point Likert scale.  

1 2 3 4 5

My instructor was well prepared for class 
meetings. 

My instructor managed discussions so that 
they are helpful to my learning. 

My instructor helped me to learn more 
about writing well.

My instructor commented usefully on my 
written work.

My instructor returned written work in a 
reasonable time.

My instructor helped me to read more 
perceptively.

My instructor challenged me to write and 
to think clearly.

My writing has improved as a result of this 
course.

The online environment contributed 
positively to my development as a writer.

The "cross-cultural" environment of this 
class contributed positively to my 

development as a writer.

As a result of this course, I feel more 
connected to IU students with different 

cultural backgrounds than me.

I would take another "cross-cultural" 
course at IU.

OCQ: Departmental and Instructor Questions

Spring 2017

Fall 2016

Spring 2016

Fall 2015
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1 2 3 4

Overall, I would rate this course as 
outstanding.

Overall, I would rate this instructor as 
outstanding.

My instructor is well prepared for class 
meetings.

My instructor clears up points of 
confusion for me.

My instructor is enthusiastic about 
teaching this course.

My instructor stimulates my thinking.

My instructor treats students with 
respect.

My instructor is regularly available for 
consultation.

My instructor is fair and impartial with 
students.

My instructor manages discussions so 
that they are helpful.

Announced course objectives agree with 
what is taught.

Directions for course assignments are 
clear and specific.

My instructor helped me to lear more 
about writing well.

My instructor challenged me to think 
and write clearly.

My instructor commented usefully on 
my written work.

My instructor returned written work in 
reasonable time.

My writing abilities are stronger as a 
result of this class.

My instructor uses class time 
productively.

Conferences with my instructor were 
helpful.

This course helped me to read more 
carefully and critically.

Paper-Based Evaluations: Elementary Composition

Bjork Spring 2015 

Bjork Fall 2014 

W131 Average
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COMPREHENSIVE EVALUATIONS 
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IUB Spring 2017 Online Course Questionnaire (A - F) Individual Report for
ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott Bjork)

IUB Spring 2017 Course Questionnaire
Project Audience 15
Responses Received 11
Response Ratio 73.3%

Creation Date    Wed, May 10, 2017
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University Questions

How clearly were course learning goals and objectives communicated to you?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How clearly were
course learning goals
and objectives
communicated to you?

4.0 11 0.0 3.5 3584 0.7 3.4 87823 0.8

How effectively was class time used to help you learn?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively was
class time used to help
you learn?

4.0 11 0.0 3.4 3568 0.8 3.3 87477 0.9

How effectively did out-of-class work (assignments, readings, practice, etc.) help you
learn?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively did out-
of-class work
(assignments,
readings, practice, etc.)
help you learn?

4.0 11 0.0 3.3 3575 0.8 3.2 87374 0.9

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)

Copyright Indiana University Bloomington 2/13

Evaluations Bjork

57



How available was the instructor to provide help when needed (in person, by email,
office hours, etc.)?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How available was the
instructor to provide
help when needed (in
person, by email, office
hours, etc.)?

4.0 11 0.0 3.6 4102 0.6 3.5 94665 0.7

How likely would you be to recommend this course with this instructor?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How likely would you be
to recommend this
course with this
instructor?

4.0 11 0.0 3.4 4096 0.9 3.3 94937 0.9

How much did the instructor motivate you to do your best work?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor motivate you
to do your best work?

4.0 11 0.0 3.6 3987 0.7 3.5 94250 0.8

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)
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How much did the instructor emphasize student learning and development?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor emphasize
student learning and
development?

4.0 11 0.0 3.7 3933 0.6 3.6 93214 0.7

Compared to other courses you've taken, how much time did this course require?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Compared to other
courses you've taken,
how much time did this
course require?

3.9 11 0.8 3.5 3554 0.8 3.3 87109 1.0

In a typical week, about how much time did you devote to this course? (Do not count
scheduled class time, labs, etc.)

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)
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Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

In a typical week, about
how much time did you
devote to this course?
(Do not count
scheduled class time,
labs, etc.)

3.1 11 0.8 3.2 3568 1.1 3.0 87415 1.4

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)
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ENG Departmental Questions

I always prepared before coming to class.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

I always prepared before coming to class. 4.8 11 0.4 4.1 1885 0.8

My instructor was well prepared for class meetings.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor was well prepared for class meetings. 4.9 11 0.3 4.6 1874 0.6

My instructor managed discussions so that they are helpful to my learning.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor managed discussions so that they are
helpful to my learning.

5.0 11 0.0 4.4 1873 0.8

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)
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My instructor helped me to learn more about writing well.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor helped me to learn more about writing
well.

5.0 11 0.0 4.4 1869 0.9

My instructor commented usefully on my written work.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor commented usefully on my written work. 5.0 11 0.0 4.5 1883 0.8

My instructor returned written work in a reasonable time.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor returned written work in a reasonable time. 5.0 11 0.0 4.4 1876 0.8

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)
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My instructor helped me to read more perceptively.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor helped me to read more perceptively. 5.0 11 0.0 4.2 1871 0.9

My instructor challenged me to write and to think clearly.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor challenged me to write and to think clearly. 5.0 11 0.0 4.5 1875 0.8

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)

Copyright Indiana University Bloomington 8/13

Evaluations Bjork

63



Instructor Added Quantitative Questions

My writing has improved as a result of this course.

Question

Course

Mean
Response
Count

Standard
Deviation

My writing has improved as a result of this course. 5.0 11 0.0

The "cross-cultural" environment of this class contributed positively to my
development as a writer.

Question

Course

Mean
Response
Count

Standard
Deviation

The "cross-cultural" environment of this class contributed positively to my development
as a writer.

5.0 11 0.0

As a result of this course, I feel more connected to IU students with different cultural
backgrounds than me.

Question

Course

Mean
Response
Count

Standard
Deviation

As a result of this course, I feel more connected to IU students with different cultural
backgrounds than me.

4.9 11 0.3
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I would like to take another "cross-cultural" course at IU (with a mix of international and
domestic students).

Question

Course

Mean
Response
Count

Standard
Deviation

I would like to take another "cross-cultural" course at IU (with a mix of international and
domestic students).

4.8 11 0.4
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ENG Open Ended Questions

What did you like most about this course and instructor?

Students

nice structure of the class

I really liked how positive he made the class. I'm not one to really raise my hand to answer questions. However, I felt
very comfortable and I would always raise my hand to answer questions. I always felt like he believed in me. He pushed
me to show my best work and would ask me questions leading me to the idea. He pushed me out of my comfort zone
in many of the office hours I attended but it made me that much stronger. He wants his students to succeed and he will
push them until they get there.

Professor Bjork was awesome, his feedback in office hours was very helpful! All around great teacher!

The feedback is fully effective and makes me more aware of what I am doing good and what else I should be doing to
improve my communication with the audience. It's honestly motivating to know that I was doing a good job and the video
feedback made me more accepting of my mistakes which was beneficial for my writing throughout the semester.

Collin literally is one of my favorite Professors this whole year. He has taught me so much in a fun and active
environment. What he taught before the essay was do truly benefitted me then it all added up to final essay.

office hours, always willing for help. A really kind person, and demonstrate this course well. I really appreciate it.

The group work and peer review are really helpful.

1. Bjork makes the class very interesting since he always has lots of passion for motivating students. He often speaks
excitedly as if he forget himself(like sometimes he will howl in class when he hears some good ideas from students)
2. He is very helpful when office hour is needed. For example, I was not confident for my final essay, and I wanted to ask
for extra office hours for help, but he has no available to meet me during weekends. Even if he couldn't meet me
immediately, he figured out many ways to help me, like let me sent email, met as soon as possible once he finished
his own thing. Finally, I sent an email to him, and he replied me twice with lots of thoughtful words. He helped me a lot
when i was stuck. 
3. Bjork is a very nice person, and he is excited to receive peer review. Since I am an international student and my
speaking English is poor, but he could always try to listen to me carefully by moving his head near to me, which gives
me a feeling that my thoughts are respected. He couraged me to speak more and contributed more ideas in
conversation in class. He said that he is very excited when he received peer reviews because that's a chance to
improve each other.

Office hour is really helpful, because instructor gives useful feedback which helps us brainstorm new ideas and
improves essays' quality.

What I liked most about this course is how every assignment helped guide you through the next assignment. Having all
of them flow made it very effective and an easier way to learn. The instructor also was very nice and his office hours and
use of class time helped a lot.

peer review & office hour

   Individual Report for  ENG W131 (DIS) 9297 READING, WRITING, & INQUIRY I ( Collin Scott  Bjork)
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What did you like least about this course and instructor?

Students

nope

The instructor was great. The course was difficult trying to understand each cultural difference.

Some assignments felt like busy work but besides that most assignments helped with my writing ability

–-

3 absences only.

nothing

More Kahoot?

There was really nothing that I disliked in this course. The instructor made it a very enjoyable learning experience and I
definitely feel like I have improved as a reader and writer.

Instructor Added Open Ended Questions

What, if anything, did you learn from working with your peers and classmates this
semester?

Students

share ideas and learn from each other

They helped me with different ideas that helped strengthen my papers.

I learned how to get along with so many people from all different backgrounds; I love how diverse the class was

It was helpful to discuss all the assignments we did in class with my peers as this gave scope for different
perspectives that is required to write an effective paper.

I learned the cross-cultural aspect from my peers. I never thought about learning how to speak and explain in an essay
because it is different than your own background.

they help me thinking the ideas in different perspectives. I've been helped lots.

I learned the way to think a thing with different perspectives, and that would help me make a more proper decision in
IU& enrich my horizon

People from different cultures have different perspectives.

I learned the different ideas and cultures that can extend my writing ideas and my classmates really helped during peer
review.
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How did the "cross-cultural" element of this class help or hinder your development as a
writer. Please be specific.

Students

think more

It made me become more aware of different cultural aspects. I had once stated how I thought it was hard to distinguish
culture because to us they are everyday things, but different for every country.

It did not hinder by development as a writer at all

The differences and similarities between me and my classmates were a way in which we bonded and understood
each other's writing. It was really nice to meet and collaborate with people from a lot of different countries.

It added to the fact I need to think about others perspectives, not just my own.

I learn my culture again by the research and during the paper review, since they don't understand my culture, I need to
explain, which i get to know the culture better and dig more deeper than before.

Peer review. I can exchange opinion to American students, to help me to think a thing in different ways, help me learn a
different mode of thinking.

When I write about Spring Festival, I need to explain what it is to my peers, which also helps me learn my own culture.

It helped me develop as a writer because it gave me a different perspective on other cultures and it made every writing
unique and interesting.

people in different cultures have different ways of thinking.
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IUB Fall 2016 Online Course Questionnaire AAAD - FRIT Individual Report
for ENG W 131 (DIS) 3602 READING, WRITING, & INQUIRY I ( Collin Bjork)

IUB Fall 2016 Main Project
Project Audience 14
Responses Received 14
Response Ratio 100%

Prepared by    Amanda Abrell
Creation Date    Fri, Dec 23, 2016
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University Questions

How clearly were course learning goals and objectives communicated to you?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How clearly were
course learning goals
and objectives
communicated to you?

3.9 14 0.4 3.4 3261 0.8 3.4 90963 0.8

How effectively was class time used to help you learn?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively was
class time used to help
you learn?

3.4 14 0.5 3.3 3227 0.9 3.2 89829 0.9

How effectively did out-of-class work (assignments, readings, practice, etc.) help you
learn?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively did out-
of-class work
(assignments,
readings, practice, etc.)
help you learn?

3.5 14 0.7 3.2 3236 0.9 3.1 88762 0.9
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How available was the instructor to provide help when needed (in person, by email,
office hours, etc.)?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How available was the
instructor to provide
help when needed (in
person, by email, office
hours, etc.)?

3.9 14 0.4 3.6 3253 0.6 3.5 95192 0.7

How likely would you be to recommend this course with this instructor?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How likely would you be
to recommend this
course with this
instructor?

3.9 14 0.3 3.4 3259 0.9 3.3 95534 0.9

How much did the instructor motivate you to do your best work?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor motivate you
to do your best work?

4.0 14 0.0 3.6 3254 0.7 3.5 95001 0.8

How much did the instructor emphasize student learning and development?
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Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor emphasize
student learning and
development?

3.9 14 0.4 3.7 3221 0.6 3.6 94081 0.7

Compared to other courses you've taken, how much time did this course require?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Compared to other
courses you've taken,
how much time did this
course require?

3.7 14 0.6 3.5 3246 0.8 3.3 90423 1.0

In a typical week, about how much time did you devote to this course? (Do not count
scheduled class time, labs, etc.)

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

In a typical week, about
how much time did you
devote to this course?
(Do not count
scheduled class time,
labs, etc.)

4.1 14 1.0 3.2 3262 1.1 3.0 90774 1.4
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ENG Departmental Questions

I always prepared before coming to class.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

I always prepared before coming to class. 4.2 14 0.6 4.1 1762 0.8

My instructor was well prepared for class meetings.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor was well prepared for class meetings. 4.9 14 0.4 4.6 1759 0.7

My instructor managed discussions so that they are helpful to my learning.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor managed discussions so that they are
helpful to my learning.

4.7 14 0.5 4.4 1756 0.9

My instructor helped me to learn more about writing well.
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Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor helped me to learn more about writing
well.

4.7 14 0.5 4.4 1757 0.9

My instructor commented usefully on my written work.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor commented usefully on my written work. 4.9 13 0.3 4.4 1761 0.9

My instructor returned written work in a reasonable time.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor returned written work in a reasonable time. 4.6 14 0.5 4.3 1759 0.9

My instructor helped me to read more perceptively.
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Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor helped me to read more perceptively. 4.8 14 0.4 4.1 1763 1.0

My instructor challenged me to write and to think clearly.

Question

Course
Alt-Department
(ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor challenged me to write and to think clearly. 4.8 14 0.4 4.4 1767 0.8
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Instructor Added Quantitative Questions

My writing has improved as a result of this course.

Question

Course

Mean
Response
Count

Standard
Deviation

My writing has improved as a result of this course. 4.6 14 0.5

As a result of this class, I learned more about language issues and writing practices
across different cultures.

Question

Course

Mean
Response
Count

Standard
Deviation

As a result of this class, I learned more about language issues and writing practices
across different cultures.

4.3 14 0.7
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ENG Open Ended Questions

What did you like most about this course and instructor?

Comment

The evaluation during the office hours+ energetic discussion session

Office hour time

He can always help me to improve my idea.

Office hour is really useful and it helps me a lot.

Teaching style

The course design like peer review makes me learn a lot. Instructor always gives me new idea during office hour.

Professor Bjork is a responsible teacher. He always give thoughtful feedbacks. His assignments help me a lot to know
how to prepare and write an thoutful analytical paper.

I really appreciate the fact that he cared a lot about students especially because I know not all student instructions are
like that. Also I really liked his energy and enthusiasm during teaching and commenting on essays. Individual office
hours were very useful.

interesting

Very helpful and supportive. Feedbacks given were always motivating and helpful.

Interaction in the class, between students and instructor.

This course helps international students to learn necessary writing skills for university. The instructor is always
prepared and energetic, which makes students to be active in learning. He also gives very useful comments for
students to improve writing.

It is comfortable in class.

Collin is a good listener. Many people talk without thinking of other people's views. I'm glad in this international writing
class, Collin does an excellent job in listening to students from different countries, and he also gives us valuable
commands based on our different backgrounds. He is a really good teacher who analyzes and understands his each
student well before teaching his students how to analyze. 
Last but not least, Collin's class is interesting.

What did you like least about this course and instructor?

   Individual Report for  ENG W 131 (DIS) 3602 READING, WRITING, & INQUIRY I ( Collin  Bjork)

Copyright Indiana University Bloomington 10/12

Evaluations Bjork

78



Comment

The class time QAQ

None

Maybe think of new way of group work? Because sometimes their suggestions are not helpful.

Sometimes class discussion is a little bit boring.

Time. 8:00am!

I felt sometimes that I didn't need to read the assigned material before class because he explained it thoroughly in
class

none

Homework

I have do my best to write essays, but didn't receive the score I expect.

It was very time taking to complete all the assignments for every class even though they were really minor assignments.
However, I think those minor assignments were very helpful for me to understand the course.

sometimes overtime

Collin encourages students a lot(I love it), but it may be helpful to talk a little bite more about our disadvantages.
(I'm not sure about this suggestion, since I really like the way he teaches the class. I don't know how the class style will
change if he changes.)

Instructor Added Open Ended Questions

Which sources helped you most improve your analytical writing and thinking skills
(textbooks, Amy Tan articles, Humans of NY, English Vinglish)?

Comment

Amy Tan's artice, textbooks, Purdue OWL

English Vinglish

Humans of NY

Amy Tan

Analyzing Amy Tan reading start to improve my analytical thinking.

Humans of NY (I think professor's assignments contribute the most to my improvement)

Amy tan articles

amy tan

Textbook; writing analytically

Amt Tan articles.

Textbooks and Amy Tan articles

last three

All of them...
I really like Amy Tan's articles and this movie. English Vinglish is a good choice.

Btw, I watched a Indian movie called WRONG NUMBER PK something recently. It's a funny movie, not the perfect one,
but it does answer me some questions about the religions. It may be helpful if there are students who don't know about
religions but are curious. But still, ENGLISH VINGLISH is one of the best movies I have seen!

What, if anything, did you learn from working with your peers and classmates this
semester?

   Individual Report for  ENG W 131 (DIS) 3602 READING, WRITING, & INQUIRY I ( Collin  Bjork)

Copyright Indiana University Bloomington 11/12

Evaluations Bjork

79



Comment

how to unpack your thesis and the details+ grammer checkings+thesis brainstorming

Yes. Finding similar faults from others to improve myself.

None

Yes, but not from all of them.

Differwnt people have different ideas. Some people's ideas impressed me a lot.

Different ways of writing and talking across different cultures

yes learn from their essay

Different background different perspective.

Some other ways to writing.

Peer reviews were very helpful for me to work on areas of improvements. I can get various opinions from other students
who take the same course as me.

be actively

Some of my peers have absolutely better English writing skills than me. Sometimes I'm easy to be distracted by other
ideas, but my peers can help me go back to my thesis. Especially when they look at my essay, they can point out my
problems.
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University Questions

How clearly were course learning goals and objectives communicated to you?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How clearly were course
learning goals and
objectives communicated
to you?

4.0 20 0.0 3.5 3127 0.7 3.4 83113 0.8

How effectively was class time used to help you learn?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively was class
time used to help you
learn?

3.7 20 0.6 3.3 3100 0.8 3.2 82086 0.9

How effectively did out-of-class work (assignments, readings, practice, etc.) help you
learn?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively did out-of-
class work
(assignments, readings,
practice, etc.) help you
learn?

3.8 20 0.5 3.2 3112 0.8 3.1 80817 0.9
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How available was the instructor to provide help when needed (in person, by email,
office hours, etc.)?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How available was the
instructor to provide help
when needed (in person,
by email, office hours,
etc.)?

4.0 20 0.2 3.6 3126 0.6 3.5 85581 0.7

How likely would you be to recommend this course with this instructor?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How likely would you be
to recommend this
course with this
instructor?

4.0 20 0.0 3.4 3138 0.9 3.3 85988 1.0

How much did the instructor motivate you to do your best work?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor motivate you to
do your best work?

4.0 20 0.2 3.6 3123 0.7 3.5 85402 0.8

How much did the instructor emphasize student learning and development?

   Individual Report for ENG W131 (DIS) 15477 READING, WRITING, & INQUIRY I (Collin Bjork)

   Copyright Indiana University Bloomington 3/12

Evaluations Bjork

84



Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor emphasize
student learning and
development?

4.0 20 0.0 3.7 3077 0.6 3.6 84487 0.7

Compared to other courses you've taken, how much time did this course require?

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Compared to other
courses you've taken,
how much time did this
course require?

3.4 20 0.6 3.6 3092 0.8 3.3 82480 1.0

In a typical week, about how much time did you devote to this course? (Do not count
scheduled class time, labs, etc.)

Question

Course Department. (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

In a typical week, about
how much time did you
devote to this course?
(Do not count scheduled
class time, labs, etc.)

2.9 20 0.6 3.2 3114 1.1 3.0 82850 1.4
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Departmental Questions

I always prepared before coming to class.

Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

I always prepared before coming to class. 4.4 20 0.7 4.1 1819 0.8

My instructor was well prepared for class meetings.

Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor was well prepared for class meetings. 4.9 20 0.3 4.6 1817 0.6

My instructor managed discussions so that they are helpful to my learning.

Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor managed discussions so that they are
helpful to my learning.

4.9 20 0.3 4.4 1820 0.8

My instructor helped me to learn more about writing well.
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Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor helped me to learn more about writing well. 5.0 20 0.0 4.4 1815 0.9

My instructor commented usefully on my written work.

Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor commented usefully on my written work. 5.0 19 0.0 4.5 1816 0.8

My instructor returned written work in a reasonable time.

Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor returned written work in a reasonable time. 5.0 20 0.2 4.4 1823 0.8

My instructor helped me to read more perceptively.

Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation
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My instructor helped me to read more perceptively. 4.9 19 0.2 4.2 1819 0.9

My instructor challenged me to write and to think clearly.

Question

Course Department (ENG_UCOMP)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor challenged me to write and to think clearly. 4.9 20 0.3 4.4 1826 0.8
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Instructor Added Quantitative Questions

Instructions and expectations for assignments were clearly communicated.

Question

Course

Mean
Response
Count

Standard
Deviation

Instructions and expectations for assignments were clearly communicated. 4.9 20 0.4

The online environment contributed positively to my development as an analytical
reader, writer, and thinker.

Question

Course

Mean
Response
Count

Standard
Deviation

The online environment contributed positively to my development as an analytical
reader, writer, and thinker.

4.8 20 0.5

My writing has improved as a result of this course.

Question

Course

Mean
Response
Count

Standard
Deviation

My writing has improved as a result of this course. 4.9 20 0.3
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Departmental Open Ended Questions

What did you like most about this course and instructor?

Comment

I liked how the course was online and only met once. I also thought the instructor to this course was very well prepared
and I really liked how he carefully and thoughtfully helped you get better on each assignment.

Collin is a great professor. He sent great visual feedback and taught this class very well. He was always willing and
available to help students. Great guy, great class.

The professor got our work back very quickly and all feedback was extremely helpful to help us succeed on the next
assignment

He was so enthusiastic, willing and eager to help, and great at what he does (teaching english and writing)

Hands down one of the best professors I've ever had, and I would recommend him to anyone. Collin created an
awesome and engaging learning environment. He made this class fun and extremely useful. My writing has evolved
dramatically thanks to Collin.

Instructor was very helpful in office hours

the audio/visual comments after turning in an assignment were beyond helpful.

I loved that Collin created a lively online class. I expected the instructor to lecture us without involving us, but there were
so many opportunities for activities.

Collin was by far the best instructor that I had this semester, he always took ample time out of his day to leave video
messages on every single one of our assignments. I really appreciate that he cared about all of us and made us a
priority

He gave the best feedback to improve my writing skills and he was also one of the best teachers I have ever had
especially at Indiana University.

Collin always provided a lot of feedback on each assignment and was sure to be really positive and helpful with what
he said.

He was very involved from day one, and set up the projects and assignments very well. He was very clear about what
we needed to do and when it needed to be done by. I think it was better that I took an online class as well.

How well structured this class was and the amount of assignments were reasonable work. Collin was very available for
office hours and gave good feedback.

His enthusiasm

Collin was an amazing instructor to have for this course. I felt well prepared going into the course, however I believe my
writing has greatly improved since I have been in this class. I recommend this class with Collin to everyone!

Collin is the BEST! He is very on top of everything, gives great feedback, and is very available for office hours and extra
help.

I enjoyed the thorough feedback, regardless of how minor or major the assignment was. I also enjoyed the
engagement between the students and professor.

Collin is the GOAT. I tell all my friends that are coming to IU or have not taken W131 yet that they have to take it with him.
Hands down the best english teacher I have ever had and best teacher I have had at IU.

the feedback given

I like the online aspect of the class. Collin was very helpful with my writing I felt like I improved a lot throughout the
semester!

What did you like least about this course and instructor?

Comment

Sometimes I felt I didn't have the knowledge/tools to get high grades tho most assignments were graded fairly.

In the beginning, some of the discussions weren't worth it or needed
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There were a lot of assignments per week.

-

Long.

powerpoint could be a little more in detail

I disliked the different types of Peer Reviewing tools, but I do understand that there can't be a perfect system.

There was nothing I did not like.

Nothing. I hate english, but I loved this class!

It would have been a long walk to get to office hours fro me.

Nothing

N/A

Peer editing (we should do one person, not two) and the online discussions (because I missed a few since they
weren't highlighted to complete)

Nothing to complain about, after meeting Collin I sometimes wished the class was in person because he was a cool
dude.

not meeting in person

I did not like how sometimes the online class felt like it dragged on sometimes.
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Instructor Added Open Ended Questions

What was the most helpful element of your online learning experience?

Comment

thoughtful and very helpful responses back on assignments

Video feedback on assignments was hands down the most helpful element

Ability to only have class once a week. All that was needed and more time to work on homework

I could do it from home and it was easy to come to class.

The Professor and the ability to comfortably interact online

The instructors video comments

audio/visual comments after assignments

Microthemes

video comments, office hours

We were able to do more online activities during class.

I thought it created a surprisingly warm and comfortable environment.

The fact that if I needed to have a meeting with a teacher online, it was possible.

The video feedback

visual feedback

Very interactive

I could take this class in the comfort of my own room

The most helpful element was having the Microthemes lead up to the major essays, making them easier than they
would have been without the mini assignments beforehand.

Canvas has all my assignments on the side of the page which helped me to remember.

the feedback given

Video in text comments about my writing made it easier for me to know what my professor was looking for, what I did
good on and what I need to improve. In an actual class whenever you get your papers back you mostly just grade and a
couple of comments but you have to go up to the professor to actually get more details.

What was the least helpful element of your online learning experience?

Question entered by Collin Bjork

Comment

Online classes sometimes get boring. More than actual classrooms.

Nothing

the book

Online assignments that weren't explained were sometimes difficult

N/A

Discussion posts

Nothing was unhelpful.

Computer problems.

not getting to socialize with people in class.

breakout sessions

n/a
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Lack of face to face contact in person

When my computer would die

having it online made for easy distractions

N/A

What was the most helpful activity we did in the weekly synchronous class session?

Question entered by Collin Bjork

Comment

when we talked more on what the assignment that week was and examples directed towards that

The chat box was very helpful so that students could give their input even if they didn't want to talk.

Anything that helped prepare for a future essay-outlines, citations, pictures, explanations, etc.

Powerpoint slides and examples

the coca-cola video analysis

Talking through articles and activities

the small assignments helped me to get thinking about what we were doing and how to do it before the actual essay
was due

break-out rooms

power points

We always went over what we needed to do each week during class.

Breaking down texts to make sure we understand the message of them.

Small group discussions

I think the AA's helped to set the pace of the papers

not sure

It was a new experience and I enjoyed being able to react with my peers and teacher in a new setting.

The AA assignments helped to set up essays well

Coming up with effective thesis and determining what makes up a strong thesis.

I liked when we would just send out a bunch of ideas and talk about them

micro themes

going over assignments
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Statistics Value

Mean 3.9

Population Standard Deviation +/-0.2

Statistics Value

Mean 3.6

Population Standard Deviation +/-0.5

University Questions

How clearly were course learning goals and objectives communicated to you?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How clearly were course
learning goals and
objectives communicated
to you?

3.9 17 0.2 3.5 3772 0.8 3.4 109461 0.8

How effectively was class time used to help you learn?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively was class
time used to help you
learn?

3.6 17 0.5 3.3 3749 0.9 3.2 108157 0.9
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Statistics Value

Mean 3.4

Population Standard Deviation +/-0.7

Statistics Value

Mean 3.7

Population Standard Deviation +/-0.5

How effectively did out-of-class work (assignments, readings, practice, etc.) help you
learn?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How effectively did out-of-
class work
(assignments, readings,
practice, etc.) help you
learn?

3.4 17 0.7 3.2 3732 0.8 3.1 106719 0.9

How available was the instructor to provide help when needed (in person, by email,
office hours, etc.)?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How available was the
instructor to provide help
when needed (in person,
by email, office hours,
etc.)?

3.7 17 0.5 3.6 3783 0.6 3.5 113784 0.7
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Statistics Value

Mean 3.8

Population Standard Deviation +/-0.4

Statistics Value

Mean 4.0

Population Standard Deviation +/-0.0

How likely would you be to recommend this course with this instructor?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How likely would you be
to recommend this
course with this
instructor?

3.8 17 0.4 3.3 3788 0.9 3.3 114119 1.0

How much did the instructor motivate you to do your best work?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor motivate you to
do your best work?

4.0 17 0.0 3.6 3766 0.7 3.5 113412 0.8
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Statistics Value

Mean 3.8

Population Standard Deviation +/-0.4

Statistics Value

Mean 3.5

Population Standard Deviation +/-0.9

How much did the instructor emphasize student learning and development?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

How much did the
instructor emphasize
student learning and
development?

3.8 17 0.4 3.7 3739 0.6 3.6 112416 0.7

Compared to other courses you've taken, how much time did this course require?

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Compared to other
courses you've taken,
how much time did this
course require?

3.5 17 0.9 3.7 3754 0.8 3.3 108790 1.0
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Statistics Value

Mean 3.6

Population Standard Deviation +/-1.0

In a typical week, about how much time did you devote to this course? (Do not count
scheduled class time, labs, etc.)

Question

Course Department (ENG) Institution

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

In a typical week, about
how much time did you
devote to this course?
(Do not count scheduled
class time, labs, etc.)

3.6 17 1.1 3.3 3764 1.2 3.0 109121 1.4
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Departmental Questions

    Legend: SD = Strongly Disagree; D = Disagree; U = Undecided; A = Agree; SA = Strongly Agree

I always prepared before coming to class.

Question SD D U A SA

I always prepared before coming to class. 0.0% 0.0% 0.0% 52.9% 47.1%

Question

Course Department (ENG)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

I always prepared before coming to class. 4.5 17 0.5 4.1 3064 0.8

My instructor was well prepared for class meetings.

Question SD D U A SA

My instructor was well prepared for class meetings. 0.0% 0.0% 5.9% 11.8% 82.4%

Question

Course Department (ENG)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor was well prepared for class meetings. 4.8 17 0.6 4.6 2116 0.7

My instructor managed discussions so that they are helpful to my learning.

Question SD D U A SA

My instructor managed discussions so that they are helpful to my learning. 0.0% 0.0% 0.0% 35.3% 64.7%

Question

Course Department (ENG)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor managed discussions so that they are
helpful to my learning.

4.6 17 0.5 4.4 2118 0.9

My instructor helped me to learn more about writing well.

Question SD D U A SA

My instructor helped me to learn more about writing well. 0.0% 0.0% 0.0% 11.8% 88.2%

Question

Course Department (ENG)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor helped me to learn more about writing well. 4.9 17 0.3 4.4 2493 0.8

My instructor commented usefully on my written work.

Question SD D U A SA

My instructor commented usefully on my written work. 0.0% 0.0% 0.0% 5.9% 94.1%

Course Department (ENG)
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Question
Mean

Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor commented usefully on my written work. 4.9 17 0.2 4.5 2115 0.9

My instructor returned written work in a reasonable time.

Question SD D U A SA

My instructor returned written work in a reasonable time. 0.0% 5.9% 0.0% 17.6% 76.5%

Question

Course Department (ENG)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor returned written work in a reasonable time. 4.6 17 0.8 4.3 2123 0.9

My instructor helped me to read more perceptively.

Question SD D U A SA

My instructor helped me to read more perceptively. 0.0% 0.0% 5.9% 17.6% 76.5%

Question

Course Department (ENG)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor helped me to read more perceptively. 4.7 17 0.6 4.2 2122 0.9

My instructor challenged me to write and to think clearly.

Question SD D U A SA

My instructor challenged me to write and to think clearly. 0.0% 0.0% 0.0% 17.6% 82.4%

Question

Course Department (ENG)

Mean
Response
Count

Standard
Deviation

Mean
Response
Count

Standard
Deviation

My instructor challenged me to write and to think clearly. 4.8 17 0.4 4.4 2123 0.8

Departmental Open Ended Questions

What did you like most about this course and instructor?

Comment

He genuinely cared about each and every student. I felt like as the course went on, we got to know each other better and
he's an amazing teacher!

My instructor was really clear on our homework and essays we had to complete. He was very understanding and
helpful when I had questions

I really learned a lot about writing and felt a sense of accomplishment as each essay grade slowly increased. I was
able to watch myself grow in the class very well.

Analysis in this course made me think in ways I hadn't before. Collin always took what people said in positive light, you
couldn't have a wrong answer, and he turned all answers into some form of discussion.

I liked the film analysis and photo analysis lessons. I think they will be very helpful in the future, and also analyzing
written work. He was very available when I needed help and was confused about something.

He was just overall a great teacher. He relates to students extremely well. He's interested in your work and what you
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have to say, and is always willing to offer help with work when needed. His feedback is very effective and helped guide
me well throughout this semester.

He cares about how well his students do, and the teachers who care about their students are the best
teachers/professors. Plus he was always available to help or consult on the academic subjects.

Best English teacher I ever had. Used class time very effectively.

I liked that it was online and only met once per week. Collin made the class very easy to understand and always had
constructive criticism to make my writing better.

I like most that Professor Bjork would comment on our major assignments and provided great feedback on all of them.
He made sure we did our best work.

He is a really relaxed person

Flexibility

It was online

I absolutely loved Mr. Bjork! He was an incredible teacher and made the online class interesting and something that I
looked forward to doing every week. He made adjusting to an online setting very easy and enjoyable. I highly highly
recommend him and his class to others! I really appreciated his comments he made on the assignments we turned in.
They were so incredibly helpful and helped me to perfect the big project at the end of each unit.

How seriously he took everyones assignments. With anything I'd ever turn it, it was evident that he read it, because he
would make this list of awesome, helpful notes.

What did you like least about this course and instructor?

Comment

Sometimes the classes were boring which made it hard to not get distracted by other things.

He took quite awhile to update canvas on the modules we had to complete each week. I would be waiting sometimes
for him to post the modules

N/A

It was very time consuming but that is assumed.

Those AAs are long.

Nothing

Since it only met once per week, there was a lot of work outside of class and I'm not sure if online courses are
something I should take in the future.

Can't think about anything. He's great

I don't like online classes

Down time

Too much writing

Honestly I cannot degrade this class: it pushed me to read and write better and in a stronger way. The information was
new, but by the end I was and am using the things I learned to help my writing.

Honestly, nothing. Great guy overall.
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PUBLICATIONS 
 
Authors: Collin Bjork 
Title: “Uniting Usability Testing and Digital Rhetoric in Online Writing 

Instruction” 
Publication: Computers and Composition: Special Issue 

“User-Centered Design and Usability in the Composition Classroom” 
Type: Peer-reviewed academic journal 
Editors: Joseph Bartolotta, Tiffany Bourelle, and Julianne Newmark 
Date: March 2018 

 
Abstract: Usability testing in online writing instruction has yielded important 

methodological results for researchers (Miller and Rodrigo, 2006) as well as 
concrete recommendations for instructional designers and pedagogical 
techniques for instructors (Arduser, et al. 2011). At the same time, digital 
rhetoricians such as Richard Lanham (who coined the term in 1992) and 
Elizabeth Losh (2014) have used rhetorical theory to uncover important 
knowledge about how students, teachers, and institutions engage digital 
technologies in our contemporary composition classrooms. But these two 
strands of digital-pedagogical research seldom interact. While usability testing 
is undoubtedly crucial to designing effective online writing instruction, its 
emphasis on student-users sometimes elides the networked rhetorical 
ecologies in which those student-users operate, tilting online pedagogy 
toward neoliberal models of higher education that cater to the student-as-
customer. In response to the risks of this theoretical and methodological 
tendency in user-centered design, I contend that researchers should 
incorporate more digital and rhetorical theory into the design of usability 
testing. In other words, we should test the rhetoricity of our online 
classrooms, not just their usability.  
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Authors: Collin Bjork 
Title: “Videoconferencing and Teachers’ Rhetorical Identities” 
Publication: Videoconferencing in Language Education 
Type: Edited collection of peer-reviewed chapters 
Editors: Libor Stepanek and Katerina Sedlackova 
Date: March 2018 

 
Abstract: “Who are you, as a teacher?” This simple yet unsettling ontological question 

stretches beyond any single class, curriculum, or activity; and, in many ways, 
it shapes them all. In a digital learning environment facilitated by 
videoconferencing, this pedagogical question challenges conventional ideas 
about the language teacher’s role in the classroom. In this chapter, I respond 
to the challenge of fashioning a multimodal teaching identity through 
videoconferencing by reframing the initial pedagogical question as a 
rhetorical one: “What do you want to do, and for whom?” This question’s 
emphasis on action (“do”) and audience (“for whom”) resists the pitfall of 
analyzing identity as an isolated ontological construct and, alternatively, 
contextualizes the teacher’s identity within the parameters of the 
videoconferencing technologies and the larger sociocultural environments in 
which she operates with her students. More specifically, I leverage Dana 
Anderson’s idea of “rhetorical identity” (Anderson, 2007) to examine, as a 
mini-case study, my experiences teaching English language composition to 
twenty-three students through a weekly synchronous class facilitated by 
videoconferencing software at a large public research university in the United 
States. Rather than developing a prescriptive set of fixed rules or best 
practices, I investigate the specific affordances and constraints of the 
videoconferencing interface and inductively develop a set of heuristics that 
language teachers might use to guide the formation of their rhetorically-
inflected videoconferencing identity. 
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CONFERENCE PRESENTATIONS 
 
Authors: Collin Bjork 
Title: “Using Digital Rhetorical Theory to Improve User-Centered Design in 

Online Education” 
Conference: Conference on College Composition and Communication 
Description: Largest national conference in the imbricated fields of rhetoric, composition, 

and writing pedagogy 
Type: Panel discussion participant 
Location: Kansas City, Missouri 
Date: March 2018 (upcoming) 

 
Abstract: Online education continues to grow as a field, but the usability design 

principles that structure private sector website design (Nielsen, 2012) do not 
entirely extend to designing interfaces for digital education. Theories of 
digital rhetoric, on the other hand, view interfaces not as objects to be 
manipulated or as sites to be navigated but as rhetorical interactions that are 
constantly changing (Brooke, 2009). As such, educational interfaces become 
dynamic ecologies in which students and instructors negotiate shifting 
rhetorical engagements through a variety of communicative practices. This 
complicates traditional user-centered design and requires instructional 
designers and online educators to develop and to include rhetorical heuristics 
in their usability testing of educational interfaces. In this discussion, I 
examine specific features of educational interfaces and reveal how 
incorporating rhetorical heuristics with usability theories can help both 
students and instructors.  
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Authors: Collin Bjork 
Title: “Multimodality and Multiliteracies in Online Writing Instruction” 
Conference: Computers and Writing Conference 
Description: National conference that emphasizes the connections between writing, 

technology, and teaching 
Type: Solo presentation 
Location: Findlay, Ohio 
Date: June 2017 

 
Abstract: Most research in online writing pedagogy relies on textual peer review 

(Breuch, 2004; Warnock, 2009), and--paradoxically--much multimodal 
composition research foregrounds text-dominant forms of multimodal peer 
review (Selfe, 2007; Baepler & Reynolds, 2014). This presentation, on the 
other hand, reveals how de-emphasizing textual literacies during multimodal 
peer review in online environments can help students synthesize the many 
literacies (including audio, visual, gestural) that they encounter in 
contemporary digital communicative practices and new media. I demonstrate 
each type of literacy involved in multimodal online peer review by examining 
specific examples from an online first-year writing course. Each mini-case 
study is presented in a “literacy workflow” aimed at helping online 
composition instructors scaffold each of these literacies prior to assigning 
the complex multiliteracy project of a multimodal online peer review.  
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Authors: Collin Bjork 
Title: “Ethics of the Interface: A Process of Virtue” 
Conference: Conference on College Composition and Communication 
Description: Largest national conference in the imbricated fields of rhetoric, composition, 

and writing pedagogy 
Type: Solo presentation 
Location: Portland, Oregon 
Date: March 2017 

 
Abstract: If, as John Duffy asserts, “to teach writing is by definition to teach ethics,” 

then the software interfaces that facilitate online writing instruction (OWI) 
must play a role in the development of the students’ “ethical dispositions.” 
But how can online instructors navigate the implicit ethics of the interface to 
the benefit their whole class? In response to this question, I analyze the 
ethical affordances and constraints of an LMS customized for asynchronous 
OWI. This study uncovers how aspects of the LMS interface (such as 
hyperlinks and discussion forums) may implicitly convey—or fail to 
convey—virtues like accountability and tolerance. To negotiate the ethics of 
these exchanges, I posit a process of cultivating what Marshall Gregory 
identifies as one’s “teacherly ethos.” But in an online environment, I argue, 
the development of an instructor’s teacherly ethos is not an internalized act. 
Instead, it occurs in the instructor’s dynamic and shifting interactions 
with(in) the OWI interface.  
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Authors: Kevin Eric Depew and Collin Bjork 
Title: “Multimodal Online Classrooms” 
Conference: Global Society of Online Literacy Educators  
Description: Inaugural pedagogical webinar for a new professional organization 
Type: Collaborative one-hour presentation 
Location: Online 
Date: November 2016 

 
Abstract: Writing studies places a high value on teaching students how to compose 

multimodal texts. But most multimodal composing occurs in face-to-face 
classes, while online writing instruction remains largely text-based. This 
webinar aims to provide online writing instructors resources and examples 
for designing multimodal activities and assignments specifically for online 
pedagogical environments. In particular, the presenters teach the audience 
how to instruct students in multimodal peer review and how to design 
multimodal composition assignments, such as “listicles” and TED Talks.  
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Authors: Collin Bjork 
Title: “Translingual Pedagogies and Vernacular English Literatures” 
Conference: Thomas R. Watson Conference on Rhetoric and Composition 
Description: Biennial conference on rhetoric, writing, and composition pedagogy 
Type: Solo presentation 
Location: Louisville, Kentucky 
Date: October 2016 

 
Abstract: Translingual approaches to composition seek to dismantle postcolonial 

hegemonic inequalities in the classroom, but scholars like Christine M. Tardy 
assert that translingual theorization has far surpassed pedagogical 
implementation (2011). In response to this lacuna, this paper explains how 
vernacular English literatures might be deployed in multilingual composition 
classrooms to help students recognize the rhetorical functions of code-
meshing and to demonstrate translingual strategies for meaning-making. I 
use John Kasaipwalova’s short story, “Betel Nut Is Bad Magic for 
Airplanes,” as a case-study in how a first-person narrator code-meshes 
multiple local vernaculars and Standard English. Then I explain how each 
transition serves a specific rhetorical purpose, sometimes targeted at specific 
characters, and other times aimed at an implied audience. To unite these 
translingual reading practices with written assessment, I propose a portfolio 
assignment—based on the rhetorical idea of dissoi logoi—that asks students 
to write two essays in response to the same prompt. But, rather than arguing 
opposing sides, the students would employ two different discourses: code-
meshing in one essay and traditional academic discourse in the other. To 
demonstrate awareness of their rhetorical choices and the implications of 
their code-meshed composition, students would accompany these two essays 
with a brief reflective essay. Incorporated in the multilingual classroom in 
this way, vernacular English literatures may constitute a crucial site for the 
exploration of social-epistemic rhetoric that directly addresses the needs of 
our contemporary translingual student bodies. 
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Authors: Collin Bjork 
Title: “Composing the Video Essay” 
Conference: Computers and Writing Conference 
Description: National conference that emphasizes the connections between writing, 

technology, and teaching 
Type:  Solo presentation 
Location: Rochester, NY 
Date: May 2016 

 
Abstract: Although scholars have studied various forms of digital communication for 

years, this research is largely limited to analyzing different forms of textual 
composition: word processing software, blogs, and so on. This paper 
extends the investigation of digital writing to consider the video essay as a 
form of audio-visual composition. Beginning with Jenny Edbauer Rice’s re-
examination of the mechanics of digital rhetoric, I craft a theoretical 
framework for understanding both the technical and artistic elements of the 
video essay. I argue that the visual aspects of the video essay challenge us to 
re-conceptualize and to foreground two sometimes trivialized aspects of 
undergraduate writing: mechanics and aesthetics. Then I examine empirical 
data and mini-case studies from a video essay composition course that I co-
taught. Here, I posit that students’ struggles with the voiceover technique 
reveal a gap in the ability to unite written composition and verbal delivery, a 
skill formerly taught by rhetoricians. Given the demands of today’s 
increasingly audio-visual culture, this suggests that undergraduates may need 
more training in multi-modal digital rhetoric.  
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Authors: Collin Bjork 
Title: “Mechanics of the Video Essay” 
Conference: Computers and Writing Conference 
Description: National conference that emphasizes the connections between writing, 

technology, and teaching 
Type: Digital showcase table 
Location: Rochester, NY 
Date: May 2016 

Abstract: This interactive digital showcase demonstrates pedagogical techniques for 
teaching video essay composition. It involves multiple Mac laptops 
running Adobe Premiere Pro and iMovie. On one computer, I demonstrate 
various editing techniques, while participants can practice composing their 
own video essay on another computer. A third computer shows a series of 
video essays created by undergraduates on Adobe Premiere Pro. I also 
provide a "pedagogical best practices" handout to help instructors begin 
thinking about how they might offer a video essay composition course at 
their home institution. 
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Authors: Collin Bjork 
Title: “Composing Your Digital Ethos” 
Conference: Conference on College Composition and Communication 
Description: Largest national conference in the imbricated fields of rhetoric, composition, 

and writing pedagogy 
Type: Working group 
Location: Houston, Texas 
Date: March 2016 

 
Abstract: Research in digital composition pedagogy tends to focus on curriculum, 

methodology, and assessment within in the online environment. While this 
research is valuable, there has been comparatively little examination of how 
the teacher presents herself in this new environment. Extending Marshall 
Gregory’s idea about the cultivation of a “teacherly ethos,” this paper 
leverages rhetorical theory and new media studies to examine how an online 
writing instructor crafts her “digital” teacherly ethos. This study derives from 
my experience as both an instructional designer and as an online instructor 
for a first-year composition program. I use a combination of comparative 
cases studies (synchronic and diachronic) and empirical data (quantitative 
and qualitative surveys) to evaluate the process of creating a teacher’s digital 
ethos. The results from this preliminary study suggest that audio-visual 
interaction tends to have a greater positive correlation with the perception of 
a credible teacherly ethos than written communication. More revealing, 
however, is the possibility that a well-cultivated online ethos may play a 
significant role in combatting the high drop-out rate of freshman in online 
courses.  
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Authors: Collin Bjork 
Title: “Toward a Narrative-Based Pedagogy” 
Conference: Why the Humanities: Answers from the Cognitive and Neurosciences 
Description: International conference for the cognitive humanities 
Type: Solo presentation 
Location: Kent, Ohio 
Date: July 2015 

 
Abstract: In The Literary Mind, Mark Turner argues that the human mind comprehends 

the world by using “narrative-imagining” both to organize our sensory 
experience into small narratives and to project former narratives onto our 
current experience. If—as research in embodied cognition indicates—
Turner’s hypothesis is correct and the students who populate our classrooms 
each semester have “literary minds,” how might this knowledge influence 
our pedagogical practices? One possible answer involves structuring 
classroom instruction more like a “narrative.” Given the variety of narrative 
structures and component parts, though, I limit this investigation to 
examining one universal—albeit messy and inconsistent—aspect of every 
diegetic narrative: the narrator. I first align narrative theory and pedagogical 
theory to argue that a fictional narrator is structurally homologous with what 
Marshall W. Gregory calls an instructor’s “teacherly ethos.” I support this 
assertion with evidence from a qualitative pilot experiment that attempts to 
measure student perception of a teacher’s ethos. I also analyze an online 
undergraduate writing course and reveal how a digital environment pressures 
the construction and, especially, the reception of an instructor’s ethos 
relative to traditional classroom instruction. I conclude by suggesting that if 
the best pedagogical techniques are analogous with the best narrative 
techniques, then perhaps the study of literature deserves a more prominent 
role in the instruction of our teachers.  
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Authors: Collin Bjork 
Title: “Beyond Public Diplomacy: Sketching a Model for Human Rights Advocacy 

as a Fulbright Fellow” 
Conference: Fulbright Association Annual Conference 
Description: International conference for Fulbright Association members and alumni 
Type: Solo presentation 
Location: Washington, D.C.  
Date: November 2014 

 
Abstract: The Fulbright grantee’s primary goal is to “promote mutual understanding.” 

But because mutual understanding across nations and cultures is based on 
our shared humanity, I contend that the Fulbright grantee—and any individual 
engaged in education-based public diplomacy—is also bound to act as an 
international advocate for human rights. With this in mind, the Fulbright 
English Teaching Assistant’s “supplementary project” calls for more than 
what the Fulbright website describes as an opportunity to “engage in other 
activities related to your personal, career, and/or educational interests.” 
Instead, it demonstrates a chance to advance the vanguard of public 
diplomacy and to stimulate positive social change through global 
collaboration.  
 
As a Fulbright ETA grantee in Montenegro during the 2012-2013 academic 
year, my primary (and unexpected) supplementary project was the co-
production and co-direction of the first ever production of Vaginini Monolozi 
(The Vagina Monologues) in the Montenegrin language by Montenegrin 
women. In this presentation, I briefly summarize this project, the nature of 
its inception, its collaborative community planning, the negotiation of 
roadblocks, the successes of the sold-out production, and its life after 
Fulbright grantee involvement, including a national tour and the 
establishment of a group to perform the play every year. Then, drawing on 
specific examples from my experience, I sketch a potential model for going 
beyond standard public diplomacy in a foreign country and working toward 
human rights-based social change. Topics I address include: privileging the 
needs of the local community, leveraging your skill set, drawing on existing 
infrastructure, navigating bureaucracies, collaborating with the local “movers 
and shakers,” and being a producer and a problem-solver not a preacher.  
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SUPPLEMENTAL LETTER 
 

 



Monroe County Public Library 
303. E. Kirkwood Ave. 

Bloomington, IN 47403 
 

October 5, 2017  
 

 

To the Liber Memorial Teaching Associate Award Committee: 

Collin Bjork has been an active volunteer tutor with the VITAL adult literacy program since March of 2015. 
VITAL provides free educational services to adults struggling with reading, writing, math or English 
language skills. As a dedicated VITAL volunteer, Collin excels in creating a dynamic learning environment.  
He is about to begin his tenth 8-week session as a VITAL Conversation Group leader, providing weekly 
English language learning opportunities for adults who want to improve their skills. His learners comprise a 
diverse audience of nearly 100 community members, visiting scholars and immigrants from over 35 different 
countries with unique educational backgrounds ranging from minimal to collegiate level. As a highly skilled 
facilitator, Collin is able to bridge these vast cultural differences to unite his students in their common goals 
of learning and cultural exchange.  

Collin is an effective and engaging leader, as evidenced by the near-cult status of his groups. Rather than 
“dropping in” as their schedules allow, learners prioritize Collin’s weekly class to the extent that they 
outgrew their classroom and had to be relocated to a larger space. The unpredictability’s of class size and 
population underscore Collin’s sensitivity a teacher. He is adept at teaching in context, using daily realties 
and experiences as a springboard for exploring new ideas and concepts. For English language learners, his 
leadership is an invaluable asset to their ability to build confidence and skills that can be applied both in and 
outside the classroom.  
 
As a volunteer tutor, Collin models the values of  service and education to the community. As evidence of  
his impact, several of  his learners have expressed the desire to develop similar programs for language and 
cultural exchange in their home countries. Collin’s leadership also extends to the mentoring and support of 
aspiring teachers. He opens his language groups to observers and researchers in the pursuit of knowledge 
and excellence in the field of English language learning. Visitors to Collin’s class have shared how deeply 
impactful their experience was, with one recently inspired to follow in his footsteps as a Fulbright English 
Teaching Assistant scholar.  
 
It is my pleasure to recommend Collin Bjork for the Lieber Memorial Teaching Associate Award.  Collin has 
been an exemplary volunteer, and is a true asset to the teaching community.  
 
Sincerely,  

Bethany Turrentine 

Community Engagement & Learning Services Assistant Manager – VITAL  
Monroe County Public Library 
(812) 349-3173 
bturrent@mcpl.info  
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TEACHING VIDEO 

 

 



TEACHING VIDEO 

My teaching video is stored in an IU Box folder called Bjork: Lieber Teaching Award.  
URL: https://iu.app.box.com/folder/40085688951 
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